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ABSTRACT

Child labour remains a significant challenge in many developing countries, particularly in rural
and economically disadvantaged communities, where children often combine schooling with
household and income-generating activities. Excessive involvement in labour can negatively affect
children's academic performance, social well-being, emotional development, and overall
educational outcomes, making it essential to understand its effects to develop effective policy and
interventions. This study sought to analyze the influence of domestic work responsibilities on
holistic children's educational development among primary school pupils in Kilifi County, Kenya;
evaluate the influence of the frequency of engaging in paid labour on holistic children's educational
development; determine the effects of daily working hours on the holistic educational development
of primary school pupils; assess how the type of work undertaken by childreffaffects their holistic
educational development; and examine the role of parental influence on ghild labour participation
and holistic educational development among primary school pupils inulifi"County, Kenya. The
study was guided by Social Learning Theory, Human Capital Théory, and Ecological Systems
Theory and adopted a descriptive survey research design usingg@mixed-methods approach. The
target population comprised 3,580 respondents drawn from 120 primaryaschools in Kilifi County
and included 3,288 pupils, 219 head teachers, 66 parents, and 7gub=county children officers. The
study selected a sample of 359 respondents, comprising 187 pupilsy, 99 parents, 66 head teachers,
and 7 sub-county children officers. The study empldycdistratified random sampling and simple
random sampling to select pupils and parents, whiléyputposive sampling was used to select head
teachers and sub-county children officers because ot theitsknowledge and experience regarding
child labour and children's education. Data werepcollected using structured questionnaires
administered to pupils and parents and_semi=structured interview guides administered to head
teachers and sub-county children officers. A pilot'study confirmed the validity and reliability of
the research instruments (overall Cronbaeh’s Alpha = 0.812). Findings revealed that child labour
is widespread, with frequency of paid labotri(p = 0.606, p < 0.05) being the strongest predictor of
educational development, followed By doemestic work responsibilities, type of work, and hours
worked. Parental influencg,hadia weaker but statistically significant effect ( = 0.148, p < 0.05).
These results suggest that while“moderate involvement in work may contribute positively to
children’s development;, excessive; frequent, and physically demanding labour negatively affects
their academic, sgcial, and emeotional outcomes. The study concludes that child labour practices
significantly influeénce holistic educational development, with the intensity, frequency, and nature
of work bein@leritical déterminants. The study recommends stronger enforcement of child labour
laws, parentali§ensitization, and school-based support programmes.

xii
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CHAPTER ONE
INTRODUCTION
1.1 Overview of the Chapter

This chapter introduces the study by providing essential context, rationale, and direction. It begins
with a background discussion on the relationship between child labour and holistic educational
development. It then presents the problem statement, research objectives, and guiding research
questions. The chapter also outlines the justification and significance of the study, detailing its
potential contributions to educational policy and child welfare. Additionally, it spe€ifies the scope,
limitations, and assumptions of the research. Finally, key terms relevantito theystudy are defined

to ensure clarity and consistency throughout the dissertation.

1.2 Background to the Study

Education is vital for every child's growth and future opportanities. However, child labour severely
disrupts this right. When children are forced to,wotks they:miss school, fall behind academically,
and often drop out entirely. These are they,worst forms of child labour as defined by the
International Labour Organisation, inéluding hazardous work that endangers children’s health,
safety, or morals, such as heavy agricultural’labour, domestic servitude, and work in fishing or
informal labour industries. This eycléofdabour over learning deprives them of knowledge, skills,
and the chance for a bettet life.‘€hild labour remains a universal issue, harming children's rights
and educational chanées around the world. Children grow up to work because their families are
poor, denying thein accessto education (Abebe & Fikre, 2021): 47% of children in rural areas are
involved ingiehild“labdur. This stops children from developing holistically: academically,
emotionally, and socially (Widodo, 2019). Parents' attitudes can influence this issue, since some
prioritize short-term economic gains over long-term educational benefits (Guzikova & Mendelova,
2022). Holistic education that encourages all elements of child development is substantially
violated because exposing children to exploitative work disqualifies them from maximizing their

capacities in a safe, protective learning environment.

Holistic children's educational development is a strategy that emphasizes the integration of various

developmental domains into the child's learning process, including cognitive, emotional, social,



St. Paul’s University Repository

physical, and moral. This approach emphasizes the importance of developing the child as a whole,
rather than just physically, and focuses on emotional and social well-being and spiritual strength.
The United Nations Educational, Scientific, and Cultural Organization (UNESCO) encourage
education systems that promote integrated development because children are affected by various
factors, such as their familial history, social environment, and cultural impact. According to
Guzikovéa and Mendelova (2022), this paradigm aims to create well-rounded individuals who can
contribute to both personal and societal development. A comprehensive strategy equally focuses
on fair access to resources, particularly for underprivileged areas, so no child is'left behind in their

educational pursuits (Save the Children, 2022).

The holistic approach to child development is critical in addressing thegissues of child labour, as
the physical, mental, and emotional costs of labour frequéntly impede children from fully
participating in education. The impact on schooling in Sub-Saharan‘Africa and other regions with
high child labour rates, such as Asia and Latin Ameriea, ig,severe. Children who have to labour do
not have the time, energy, or focus to attend schooljresulting in poor academic performance, a
high dropout rate, and limited future oppertunities, (Ali & Soharwardi, 2022). According to
research, child labour increases occurtences ofischolastic underachievement; the ILO estimates
that 152 million children work in child, laboury, with Africa accounting for a sizable part (Nugraha
et al., 2022). Provision of suchgmeasures would require comprehensive intervention, with child
protection, quality of education, “and. socioeconomic development interdependent, and that
children's rights are applied, asywell as their overall development prioritized (Abebe & Fikre,
2021).

The central iehallengeiis the ongoing tension between economic necessity and children's access to
a comprehensive, education. Poverty and lack of good schools with limited monitoring make it
impossible to enforce policies like Kenya's Basic Education Act (Save the Children, 2022).
According to Abebe and Fikre (2021), in many rural areas, child labour is normalised and viewed
as a requirement for family survival. Guzikova and Mendelova (2022) argue that poor institutional
support systems and attitudes contribute to this practice. Widodo (2019) adds that child-friendly
pedagogies and policies are ineffective without this process of incorporating community
awareness. The issue remains unresolved due to structural poverty, cultural norms, and unfunded

educational systems, making any attempt to apply it ineffective. Many children thus become part

2
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of a labour trap, depriving them of the developmental value of a full educational experience (Abebe

& Fikre, 2021).

Despite global and national policies to end child labour, substantial gaps prevent effective
implementation. According to the ILO (2021), weak enforcement procedures and insufficient
resources impede the ability to free children from exploitative employment and place them in
formal education. Although Kenya's Children Act and Basic Education Act elabourate on these
provisions, county-level implementation is impeded. Guzikova and Mendelova (2022) identified a
lack of cooperation among education, labour, and social protection organizatiéhs as a major hurdle.
Furthermore, according to Abebe and Fikre (2021), implemented interVentions tend to focus on
school access, with less emphasis on children's overall developmentfhtough,psy¢hosocial support,
community (and staff/volunteer) involvement, and inclusive pedagogy. Eliminating these gaps
requires a holistic approach that blends legal reforms andé€ommunity Sensitization, focusing on

investment in child-centered education.

Child labour is a problem that affects millions ofichildrem,around the world and has an effect on
their overall academic growth. According t@ytheInteérnational Labour Organization (ILO, 2021),
over 160 million children worldwide arerengagedyin child labour, representing approximately one
in every ten children. Despite the eXistence and enforcement of laws prohibiting child labour,
studies continue to report its pré¥alence in many countries, particularly within the agricultural and
industrial sectors. Child labouriis common throughout Asia, especially in India and Bangladesh,
where it is very high. Saveithe Children's data from 2022 says that more than 33 million youngsters
work in India, which means that many of them can't go to school. Labour affects many indigenous
and migrant childrén in.Australia, even though it is not as common there. Their school enrollment
is affected by:theitwork responsibilities. These kinds of data show that child labour is still common

around the world;"which hurts children's education and their long-term well-being.

The widespread practice of child labour in Sub-Saharan Africa continues to have a negative impact
on children's health, education, and future prospects. About 72 million children in Sub-Saharan
Africa work as child labourers, with the vast majority of them engaged in agricultural, mining, or
household labour (International Labour Organization, 2021). Because of this widespread practice,
many children engage in child labour instead of going to school, which has a major negative effect

on their academic performance. According to Save the Children (2022), most of the 1.5 million
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children in Kenya who work as child labourers have either never attended school or have dropped
out. The situation is exacerbated in rural areas where children are sometimes forced to work around
the house or on family farms, which leaves them with little time to attend school. This behaviour
hinders the region's capacity for socioeconomic growth and keeps people caught up in poverty
(Abebe & Fikre, 2021). Child labour is still a major problem that negatively impacts children's

development.

Child labour continues to be a major concern in Kenya, with considerable differences between
urban and rural areas. According to Save the Children (2022), around 1.5¢million children are
involved in child labour throughout the country. The situation has, hoWwever, worsened in rural
areas, where children are more likely to engage in agricultural work{ householdtasks, and family-
based businesses. Long droughts and Kenya's severe economiic eircumstances have increased
school dropouts, and children have begun working for theirfamilies to'stirvive (Save the Children,
2022). In these situations, limited access to quality €ducationyand the need to support family
finances drive higher child labour rates. Children in‘turabareas frequently spend long hours outside
on farms or as domestic assistants, leaving little“time for education (Nugraha et al., 2022). In
contrast, child labour is an issue in Kenyan metropolitan areas such as Nairobi, particularly in
informal industries such as street hawkingrand domestic work. Despite exploitation, metropolitan
environments are conducive to, éducation‘because of the presence of schools and government
engagement (Bahar et al., 2020), Tndeed, the amount and impacts of child labour differ

significantly between urban and rural locations.

1.1.1 Child Labour Practices

Child labour, particularly domestic job duties, substantially impacts children's overall scholastic
development. Pmmary school children who help with household tasks such as cooking, cleaning,
and caring for younger sisters and brothers are often subjected to physical and mental constraints
that hinder their ability to focus on their studies. The significance of how often children engage in
paid labour transactions cannot be overstated. Those who work longer hours are more likely to
experience exhaustion and, as a result, pay a higher price in terms of attention span and cognitive
strength at school, leading to worse academic performance and reduced school attendance
(Nugraha et al., 2022). The more hours per day a child works, the greater his or her level of

educational deprivation, because the less time children have to study or play, the more likely they
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are to fall behind in school. Studies indicate that prolonged working hours are significantly

associated with a drop in school enrollments and retention rates, particularly in poor countries

(Save the Children, 2022).

Children's involvement in various sorts of labour influences their scholastic development. For
example, children who work in dangerous occupations such as mining or operating dangerous
machinery are more likely to sustain physical injuries, which would prevent them from attending
school and disrupt their studies. On the other hand, lighter labour may not havefa direct influence
but may cause bottom-up tiredness and a decrease in school motivation. Adotherimportant issue
is parental influence on child labour participation, as parents' opifiionstand socioeconomic
pressures decide whether children enter the job market. Parents in low=in¢eme neighbourhoods
are more likely to consider child labour important to economli¢,sutvival, undermining a child's
right to a good education. Despite this relationship, parental'supportfer schooling and a protective

home environment can buffer the influence of labourdgnveélvement, resulting in higher returns from

education (Ali & Soharwardi, 2022).

1.1.2 Primary School Pupils In Kilifi County; Kenya

Kilifi County, which borders Kenya's‘¢oast, has over 310,000 primary school students. The county
contains 757 municipal schoolshineluding public and private institutions. Despite having access
to educational facilities, obstagles temain. A significant proportion of students engage in child
labour; 41.5% work feffincomey profit, family, or in exchange for other benefits (Musau et al.,
2022). Participation in workingactivities harms their learning outcomes and overall development.
Furthermore, the'transition rate from pre-primary to primary school is alarmingly low (45%),
indicating that#€hildren do not progress to the next class (Nugraha et al., 2022). These data
underscore the“urgent need for initiatives to address child labour and improve educational
outcomes in Kilifi County.

Child labour is a major issue in Kilifi County, Kenya, denying children access to education and
development. A 2025 report that was analyzed revealed concerns about the increased use of
juvenile herders, as 12-15-year-olds have been observed engaging in sheep herding, resulting in
school absenteeism and exploitation (Musau et al., 2022). Furthermore, in the 2025 poll, 48.4% of

students engaged in unpaid household work, 18.6% in hard jobs, and 14.9% were casual labourers
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(Nugraha et al., 2022). These behaviours limit access to education and expose children to various
risks. Kilifi County has a significant number of children engaged in various forms of labour, with
an estimated 43,607 children working in households, street hawking, and farm labour. This large-
scale problem underscores the need for knowledge-based initiatives to protect children's rights and

provide education.

1.2 Statement of the Problem

Holistic children's educational development, which encompasses academic achie¥ement, cognitive
growth, emotional well-being, social competence, physical development, and behavioural
adjustment, is a critical outcome of primary education. However, many primaty school pupils in
Kilifi County continue to experience challenges such as poor aeadémicypetformance, irregular
school attendance, grade repetition, school dropout, limited pasticipation in co-curricular activities,
and psychosocial difficulties. These challenges suggest thata'significant proportion of learners are
not achieving optimal holistic educational developmentydespite national efforts to promote
inclusive and quality education.

Evidence from previous studies suggests that childylabour practices may contribute to these
educational challenges. Domestic work résponsibilities can reduce the time available for study,
homework, and school participation (Nugrahaet al., 2022). Frequent engagement in paid labour
and prolonged working hourshhave sbeen associated with absenteeism, fatigue, reduced
concentration, and poor d¢ademic performance among school-age children (ILO & UNICEF,
2021). Similarly, the(type, of work undertaken by children, particularly labour-intensive and
physically demanding activitics, may negatively affect their cognitive, emotional, and social
developmentmParental 4ttitudes and decisions regarding child labour participation also influence
children's edueational opportunities and developmental outcomes (Raja et al., 2023). These factors
suggest that child labour practices may significantly affect children's holistic educational
development.

The problem is particularly evident in Kilifi County, where poverty, household economic
pressures, and dependence on informal economic activities continue to expose children to domestic
and income-generating work. In Kenya, more than 1.3 million children are engaged in child labour
(Musau et al., 2022), with children in rural and economically disadvantaged areas being

disproportionately affected. In Kilifi County, many children combine schooling with household
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chores, fishing-related activities, casual labour, and other forms of work, potentially compromising
their educational participation and development.

Although previous studies have examined the relationship between child labour and education,
most have focused on general educational outcomes such as school attendance, enrolment, or
academic performance. Existing studies have also largely concentrated on national or regional
contexts without adequately examining the unique socioeconomic conditions of Kilifi County.
Furthermore, limited empirical evidence exists on how specific child labour practices—namely
domestic work responsibilities, frequency of paid labour, daily working houts, type of work
undertaken, and parental influence collectively affect children's holistic educational development.
Consequently, there is insufficient context-specific evidence to inform peliciesyand interventions
aimed at improving children's overall educational development imKilifi County. This knowledge
gap necessitated the current study, which sought to examine the imfluence ot child labour practices

on the holistic educational development of primary school pupils in Kilifi County, Kenya.

1.3 Objective

The goal of the study was to determine thejyinfluence of child labour practices on the holistic

educational development of primary school pupilsiin Kilifi County, Kenya.

1.3.1 Specific Objectives

i.  To analyze the dnflucnee Jof domestic work responsibilities on holistic children's

educational deévelopmentamong primary school pupils in Kilifi County, Kenya.

ii.  To evaluate the influence of the frequency of engaging in paid labour on holistic children's
educatienal'devélopment among primary school pupils in Kilifi County, Kenya.

iii.  To determine the effects of children's daily working hours on the holistic educational
development of primary school pupils in Kilifi County, Kenya.

iv.  To assess how the type of work undertaken by children affects their holistic educational
development in Kilifi County, Kenya.

v. To examine the role of parental influence on child labour participation and holistic

children's educational development among primary school pupils in Kilifi County, Kenya.

1.4 Research Questions
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i.  What is the influence of domestic work responsibilities on holistic children's educational
development among primary school pupils in Kilifi County, Kenya?

i. ~ What is the influence of the frequency of engaging in paid labour on holistic children's
educational development among primary school pupils in Kilifi County, Kenya?

iii. ~ What are the effects of children's daily working hours on the holistic educational
development of primary school pupils in Kilifi County, Kenya?

iv.  What is the effect of the type of work undertaken by children on their holistic educational
development in Kilifi County, Kenya?

v.  What is the role of parental influence on child labour participation in holistie children's
educational development among primary school pupils in Kilift€ounty, Kenya?

1.5 Justification of the Study

This research is crucial in addressing one of the most, presSinglissues: child labour and its
consequences on primary school students' overall edueationahdevelopment levels in Kilifi County,
Kenya. Despite rules and frameworks in place touencourage universal education and child labour,
many children in rural and economically disadvantaged eommunities face the burden of family
obligations, laborious employment, and,long“work hours. These variables directly undermine
school attendance, grade completion, ‘emotional well-being, and learning results. The study
provided significant informationhfor prevention-based treatments by investigating these
characteristics and the impaet, ofyparental doubles. Without this study, policymakers and
practitioners may contifiie implementing ineffective interventions that fail to recognize the extent
and impact of child labeur, allowing the problem to persist and perpetuating cycles of poverty,
educational disadvantage, and social inequality. Conversely, undertaking the study will provide
empirical evidence t© inform decision-making and support the development of targeted
interventions. The" findings will equip key stakeholders including educators, policymakers,
parents, child protection agencies, and advocacy groups with the knowledge needed to design and
implement effective strategies that promote children's well-being and ensure access to inclusive,

equitable, and quality education for all learners.

1.6 Significance of the Study
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This study will provide valuable evidence to educational policymakers and administrators in
Kenya on how different forms of child labour affect children’s holistic educational development.
The findings will enhance understanding of the academic, social, emotional, and behavioural
consequences of child labour, thereby informing the formulation of effective policies,
programmes, and interventions aimed at improving educational outcomes and safeguarding
children’s rights. By generating context-specific insights, the study will support efforts to promote
equitable access to quality education and foster the overall well-being and development of school-
going children. The study will inform evidence-based decisions by analyzing the effects of
domestic obligations, paid work, working hours, and parental influence. Fhe findings can be used
to design or revise education and child protection policies at the nationaliand €ounty levels. Kilifi
County policymakers, in particular, can utilize the data to developtargeted interventions that
reduce child labour, improve school attendance, and enhan¢e academic participation. The study
will also provide a basis for resource allocation, programme planning, and monitoring of child
welfare initiatives aimed at improving educational, outcomes. The study contributes to Kenya's
Vision 2030 and the Sustainable Development, Goals (SDGs) by identifying barriers to inclusive
and quality education. Ultimately, the findings, will support the creation of child-friendly
educational environments that promote'academieSuccess, social inclusion, emotional well-being,

and lifelong learning opportunities.

This study may benefit scheol'admimnistrators and teachers greatly because it addresses the practical
challenges that learncr§iface, because of their involvement in labour activities. Educators who
understand how different child labour patterns affect performance, behaviour, attendance, and
emotional health'can tailor their teaching approaches, provide targeted support, and engage more
effectively wathmfamilies. The findings will also help shape child-friendly school policies that
support childreniving in households affected by labour demands. The study will equip educators
to identify at-risk learners and collaborate with children’s officers and community leaders to
support their development. It will also strengthen child monitoring and protection systems,
creating safer and more supportive school environments. Additionally, the findings will assist
schools in developing intervention programmes, guidance and counseling services, and referral

mechanisms for vulnerable learners affected by child labour. The research recommends a more
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inclusive education system that considers the socioeconomic realities influencing students'

learning outcomes in both rural and urban settings.

This study will shed light on the unintended consequences of children's involvement in domestic
and paid labour on their holistic educational development. In Kilifi County, child labour remains
prevalent due to poverty, limited economic opportunities, and inadequate awareness of its long-
term effects on education. The study will provide empirical evidence that can help influence
parental attitudes and practices regarding children's work responsibilities and €ducational needs.
Furthermore, by examining the impact of parental beliefs and behaviors, théstudy,will emphasize
the importance of a supportive home environment in promoting educatienal‘'success. Community
outreach and awareness initiatives informed by the findings will ‘better equip parents to value
education, seek support services, and advocate for resources,that impréve children's well-being.
The findings will also empower parents to make informed> deeisions regarding children's
participation in work activities and encourage a balancejbstween household responsibilities and
educational commitments. In this way, the study aimsito foster a culture of positive parental

involvement in education and child development:

Child-centred NGOs and welfare organizatiens operating in Kilifi County and beyond will gain
valuable insight into the relationship betweémnichild labour and educational development. The study
will provide evidence that catihybeuscdito design and implement targeted interventions, advocacy
campaigns, and support programmes aimed at addressing the root causes of child labour.
Understanding the forms/of labour that are most harmful to children's development will enable
organizations 40 focus om preventive measures, school reintegration initiatives, family
empowermént ‘programmes, and child protection strategies. The findings may also strengthen
donor funding proposals and support collabourative efforts with government agencies and other
stakeholders. Additionally, the research promotes accountability by providing benchmarks for
monitoring and evaluating interventions designed to reduce child labour and improve educational
outcomes. The study will further assist non-governmental organizations in prioritizing resources,
strengthening community outreach initiatives, and advocating for evidence-based policies that

protect children's rights and promote holistic educational development.
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The study will also contribute to the existing body of knowledge on child labour and educational
development by providing empirical evidence from a rural coastal context that has received limited
scholarly attention. Researchers and scholars will benefit from the findings by using them as a
reference for future studies on child labour, child protection, educational development, and social
welfare. The study may also stimulate further research on context-specific strategies for addressing
child labour and promoting children's holistic development in Kenya and other developing

countries.

1.7 Scope of the Study

This study sought to determine how child labour practices affect“the helistic educational
development of primary school pupils in Kilifi County, Kenya. ltsaddfesses five specific aims and
related research problems, including domestic work obligations, the ftequency and forms of paid
labour, the number of hours spent at work, and the type‘of workq The study is limited to Kilifi
County's primary education sector due to the high“childdlabour frequency and socioeconomic
diversity. The study took place over a period of 6 menthsftom April 2025 to October 2025. Data
gathering was performed between early Septembeniandyearly October of 2025. A stratified random
selection of 359 respondents ensures statistical significance and equitable representation in sub-
counties. The following key sources of information were gathered from students, parents, and
headteachers via standardized questionnaires and interview schedules. Child labour practices and

comprehensive educationdlidevelopment are important aspects to consider.

1.8 Limitations

The study relied onguéstionnaires and interviews, which depended on the honesty and accuracy
of respondents” tesponses. Social desirability bias and recall errors could have led to
underreporting or overreporting of domestic work responsibilities, labour participation, and
educational challenges. To address this limitation, respondents were assured of anonymity and
confidentiality, clear and simple questions were used, and data were triangulated through
questionnaires and interviews to enhance the accuracy and reliability of the information collected.
The study was conducted exclusively in Kilifi County, limiting the generalizability of the findings
to other counties with different socio-economic, cultural, and geographical characteristics. To

address this limitation, the study provided a detailed description of the study area and its
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characteristics, enabling readers to assess the applicability of the findings to similar contexts.
Comparisons with other regions were also made cautiously to avoid unwarranted generalizations.
Some parents and pupils were unavailable or reluctant to participate because of the sensitive nature
of child labour issues and competing time demands. This limitation had the potential to affect the
completeness and representativeness of the data. To address this challenge, data collection was
scheduled at convenient times, participants were assured of confidentiality, and flexible data
collection procedures were adopted to encourage participation and improve response rates.

The study employed a cross-sectional research design, which collected data at\a single point in
time. Consequently, it was not possible to establish definitive cause-and-effect, relationships
between child labour practices and holistic educational development. To,addtess this limitation,
statistical controls were applied during data analysis, and quantitative findingsiwere complemented
with qualitative data from interviews to provide a deeper undétstanding,0f the relationships among

the study variables.

1.9 Research Assumptions
The proposed study is built on the followingassumptions:

The study believes that household job,dutiesshave a major impact on children's educational results.
It assumes that children who are oVerburdenéd with housework have less time and energy to devote

to academic activities.

The study posits thatfparentshéxténded working hours limit their involvement in their children's
schooling. The stlidy prediets that if parents work longer hours, they are less available for school-
related activaties such a§helping with homework or attending school meetings. This presumption
is the foundation for studying the relationship between parental time allocation and the level of

educational support at home.

The study assumes holistic educational development includes factors beyond academic results,
such as emotional, social, and physical growth. It suggests that educational growth is
multidimensional, encompassing not just skills but also well-being, which cannot be measured

solely by grades. This justifies the use of overall indicators in measuring child development.

12
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The study assumes that children's participation in paid labour reduces their educational
involvement and performance in learning activities. It is thought that children participating in paid
labour are absent from school, tired, or disinterested in studying. This assumption is crucial for

analyzing the impact of child labour on schooling uniformity and performance.

The study assumes that socioeconomic position influences child labour involvement and access to
schooling. The study assumes that households with limited financial means can hire children's
labour, which affects their school time. Given this premise, it is fair to includedousehold income

and related characteristics in the study.

1.10 Definition of Key Terms

Domestic Work Responsibilities: The extent and nature of heusehold tdsks performed by primary
school pupils, including cooking, cleaning, washing clothies,earing for siblings, collecting water
or firewood, and other domestic chores. In this studygtheiterm refers to the frequency and level of
involvement in such activities and their influencejon learners’ academic, emotional, social,

physical, and cognitive development.

Educational Development: The progresspmade by a child in acquiring knowledge, skills,
attitudes, and competencies neces$sary for su€cessful learning and personal growth. In this study,
educational development is‘eflected through academic performance, classroom participation,

learning achievement, problemssolving abilities, and overall school engagement.

Holistic Children’s Educational Development: The comprehensive growth of a child across
multiple dim@nsionsy, ideluding academic achievement, cognitive development, emotional well-
being, social competence, moral values, physical health, and life skills. In this study, it refers to the
overall educational outcomes that enable children to develop their full potential within and beyond

the school environment.

Paid Labour: Any income-generating activity undertaken by a child in exchange for money,
goods, services, or other forms of compensation. In this study, paid labour includes casual work,
agricultural labour, domestic service, fishing-related activities, and other economic engagements

that may interfere with schooling and holistic educational development.
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Parental Influence: The degree to which parents or guardians shape children’s participation in
labour and educational experiences through their attitudes, beliefs, supervision, support,
expectations, and decisions regarding schooling and work. In this study, parental influence is

assessed based on its effect on children’s educational participation and development.

Labour Participation: The involvement of primary school pupils in domestic or income-
generating activities requiring physical, mental, or emotional effort. In this study, labour
participation refers to the extent, frequency, and nature of children’s engagement,in work activities

that may affect their educational development.

Daily Working Hours: The total amount of time measured in houfs‘per'day, that a child spends
performing domestic duties or paid labour activities. In this study, daily working hours are used to
determine the extent to which work commitments influénce, schoolrattendance, study time,

academic performance, and holistic development.

Type of Work: The specific category or naturg,of labour pesformed by a child, including domestic
chores, agricultural work, fishing-related activitiesy stteet vending, casual wage labour, and other
forms of employment. In this study, thé type of work'is examined in relation to its potential effects

on children’s academic, emotional, social, physical, and cognitive development.

CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction

This chapter presents the theoretical and empirical research on child work practices and their
effects on children's educational development. It examines the key theories that underpin this

study, discusses prior research findings, and gives the conceptual framework that drove the study.
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The chapter also identifies gaps in prior research, offering justification for the proposed study.
Understanding these theoretical and empirical foundations is crucial in addressing the study's aims
and guaranteeing a rigorous analysis of the complicated relationship between child labour and

educational outcomes.

2.2 Theoretical Framework

This section presents the theoretical framework guiding the study and explains the key theories
used to understand the relationship between child labour and holistic educational development.
The study is grounded in Human Capital Theory, Social Learning Theorygand Ecolegical Systems
Theory. Human Capital Theory explains how education enhancesgfutute productivity and life
opportunities. Social Learning Theory highlights how childrengleatn behayiours and attitudes
through observation and interaction with others. Ecological Systems Thcory emphasizes that child
development is shaped by interconnected influences from family, school, community, and the
broader social environment. The section highlights thatchildlabour is shaped by economic, social,
and environmental conditions, which in turn affeet ehildren’s learning and well-being. Overall, the
theoretical framework provides a structuredlens forianalyzing how different factors interact to

influence children’s educational development in‘the study context.

2.3.1 Human Capital Theory

Human Capital Theory (HET),"developed in the 1960s by economist Gary Becker, posits that
education is an investment i afrindividual's talents and knowledge that increases economic
returns. According, to thejargument, increasing human capital through education and training
benefits individualshan@society. HCT has since expanded into other investment areas, such as
health, on-the-job) training, and information access, because they all improve economic
performance. HCT means that countries and individuals with high human capital are likely to
enjoy stronger economic growth since educated people are more likely to generate and contribute
more to work productivity. This progression alludes to the broader effects of human capital on

individual and societal advancement.

HCT has been extensively used to examine how schooling influences long-term economic

outcomes. Psachoropoulos and Patrinos (2004) found that education leads to higher incomes,
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demonstrating the value of investing in human capital. Studies have shown that children who
engage in child labour overlook the educational benefits at the heart of human capital development
(Smith, 2020). Critics argue that HCT attempts to explain the numerous aspects that simplistically
influence education, including socio-cultural and economic circumstances. Despite these
criticisms, HCT is useful in revealing how child labour deprives children of their human capital
development, resulting in long-term consequences. This project used HCT to investigate the
impact of child labour in Kilifi County on children's future possibilities and educational

development.

2.3.2 Social Learning Theory

Albert Bandura established Social Learning Theory (SLT) inghe“1960s, ‘Which proposes that
people learn behaviours, norms, and values by accurately observing others in their social
environments. Bandura emphasized that people learn direetly from experience and indirectly by
what they observe others doing--"modeling" (Bandura;p1977). The theory has evolved to
incorporate notions such as self-regulation (the,ability te eontrol one's behavior) and self-efficacy
(belief in one's ability to do specified tasks), whichyhe later explores (Bandura, 1997). These
additions demonstrate the role of cognitive actity in learning and behavior. SLT has found
considerable utility in numerous,sectors in_seeing how people internalize the behaviours and

conventions of their milieu, espe€ially, ingeircumstances such as child labour and schooling.

One use of SLT has béén to, describe how children observe adults working in labour-intensive
surroundings and,emulate theipbehaviour (Smith et al., 2020). This viewpoint emphasizes that
children's parti€ipation in labour is frequently the product of socialization processes rather than an
economic requitement) However, detractors argue that SLT ignores the relevance of cognitive
processes and bielogical variables in learning. This is despite the limitation of the hypothesis that
children in Kilifi County acquire labour habits by imitating their parents, peers, or community
members. SLT is especially valuable for understanding how child labour is normalized in some
communities, influencing children's attitudes about employment and schooling. It describes the
cycle of labour engagement and the resulting negative influence on educational development in

these situations.

2.3.3 Ecological Systems Theory
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Ecological systems theory, developed by Urie Bronfenbrenner in 1979, explains how a child's
development is influenced by interactions across multiple environmental systems, from the
immediate family and school to broader societal influences such as government and social ideals.
Bronfenbrenner (1979) identified five nested systems: the microsystem (immediate environments
such as family and friends), the mesosystem (relationships between microsystem components), the
ecosystem (indirect factors such as a parent's workplace), the macrosystem (larger societal/cultural
settings), and the chronosystem (situations that change over time). These systems influence a
child's development by symbiotically linking personal, social, and societal actors, altering

behavior, values, and opportunities in and out of education and child labetir.

Ecological Systems Theory has been widely used in child developmentiesearch to examine how
multiple environmental elements influence children's action$, including child labour (Belsky,
2005). Research shows that socioeconomic pressures, suchy,ds» poverty or societal norms that
support child labour, affect children's educational possibilities and general development (Garcia,
2018). Although the theory is robust, detractosyargue that it oversimplifies the complexity of
interactional linkages across multiple systems by ignoringpersonal distinctions such as personality
or personal agency. However, the theorystemaimng,highly relevant to this study because it provides
important information on the combined effects of environmental factors in Kilifi County, such as
family pressures, societal expeetations, and educational quality, on shaping child labour practices
and children's educational output. With'these difficulties in mind, the study can better understand

the different barriers children, K 1lifi face when getting to school.

2.3 Empirical'Review

This section reviews previous studies on child labour and educational development. It summarizes
key findings from existing research on factors such as domestic work, paid labour, working hours,
type of work, and parental influence. The section identifies patterns, supports theoretical

arguments, and highlights research gaps that justify the current study.

2.3.1 Holistic Educational Development
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Student expectations and involvement drive engagement, with affective and behavioural
participation being the strongest predictors of key success outcomes. In their study, Bowden,
Tickle, and Naumann (2019) propose a comprehensive strategy for assessing tertiary involvement
and success, rather than concentrating solely on satisfaction measurements. The study develops a
model that considers two antecedents: student involvement and expectations, and four aspects of
engagement. Affective, social, cognitive, and behavioural. These were assessed regarding five key
success outcomes: institutional prestige, student wellbeing, transformational learning, self-
efficacy, and self-esteem. Data from 952 students at an Australian college \were utilized to
investigate structural correlations among the variables. The findings indicate, that student
expectations and participation are critical to promoting engagement. Affective,participation was
the strongest predictor of institutional status, wellbeing, andgtransfotmative learning, while
behavioural involvement was the most important factor infdeteérmining self-efficacy and self-
esteem. Bowden, Tickle, and Naumann (2019) concludesithat cognitive and social engagement

were necessary but not sufficient for student achieyement:

A student-centered, outcome-based education modehemphasizes engagement, teamwork, critical
thinking, and global, hands-on learninge,prepate students for real-world challenges. In his study,
Devaki (2024) proposes a comprehensive andioutcome-based paradigm in education, focusing on
the student-centered model prevalentin American academic culture. Teachers in US schools value
engagement, teamwork, a,diversityyof resources, and the ability to think critically and solve
problems. This structur€lencourages students to take risks, experiment, and work as a team. The
curriculum combines statistical knowledge with factual information, providing open-ended
learning opportunities for students to get domestic and foreign hands-on experience. Devaki (2024)
notes that thiszapproach will educate students with the abilities needed to face the current world's

issues by encoutraging active engagement and a global perspective.

A holistic assessment tool measures learning gaps during crises, enabling educators to tailor
interventions for displaced and conflict-affected children effectively. In their study, Krupar and
D'Sa (2024) introduce a holistic assessment of learning and development outcomes (HALDO), a
tool for measuring learning in crises such as conflict or displacement. The study evaluates
HALDO's internal consistency, inter-rater reliability, concurrent validity, and construct validity in

three locations. The results show strong inter-rater reliability and internal consistency in all
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scenarios. The technique has validity for most latent dimensions, while literacy in Lebanon did not
match expected results. HALDO tries to evaluate learning gaps among children on the back of
displacement, allowing education practitioners to strategize interventions appropriately in

moments of crisis.

Specific school infrastructure like arts facilities and nursing positively impacts student
achievement, while large-scale investments show inconsistent effects on education outcomes. In
their study, Espinosa Andrade, Padilla, and Carrington (2024) investigate the relationship between
school infrastructure and academic performance in Ecuador. Using data frem the 2019 UNESCO
ERCE-2019 test for primary schools, the study concludes that specifi€infrastructure, such as art
and music facilities, on-site nursing, and basic service connections, isgpositively associated with
student achievement, particularly in rural locations. However; the study's findings demonstrate
that large-scale infrastructure investments do not consistentlyicorrelate with improved educational
outcomes. These findings question the desire for big ifrastructure investments, implying that
channeling educational funds to specific infrastructurentypes is more cost-effective to boost
children's performance. The findings also aveybroader implications that may apply to Latin

American contexts.

2.3.2 Domestic work responsibilities and“Holistic Educational Development

A strong school culture rooted'in shated values supports holistic student development emotionally,
morally, and academically, mitigating negative effects of homework. Widodo (2019) investigated
the influence of school culture'in facilitating holistic educational development at Muhammadiyah
Elementary Schoobin Sleman, Yogyakarta. The study used qualitative phenomenological research,
including intesviéws, observations, and documentation, to investigate the roles of stakeholders and
cultural practiceéstin education. The findings demonstrate that holistic education is rooted in
common school values, ideas, and procedures developed from the ground up. School
administrators, teachers, families, and the greater community are critical actors. This cultural
integration educates students emotionally, morally, and academically. The study implicitly shows
that if home assignment obligations are linked to domestic job responsibilities, there would be a
buffering effect against the negative effects of over-performing home activities. A well-supported

school culture encourages learning beyond academics, which is vital for children with household
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tasks. As a result, a happy school atmosphere can lessen the effects of educational consequences

from homework responsibilities, thereby boosting the holistic development of children.

Holistic education nurtures all areas of child development but requires reducing family burdens to
ensure equal access to diverse, inclusive learning opportunities. According to Murugesan and
Hyma (2023), holistic education, as expressed in India's National Education Policy (NEP) 2020,
is important because, as educationalists progress toward recognizing the importance of the whole
person, holistic focus, and inclusion, an emphasis was placed on nurturing each¢€hild's intellectual,
social, emotional, physical, and moral capacities holistically. The study diseusses how curriculum,
pedagogy, and skill integration provide the foundation for holisticfgrowth in the cognitive,
emotional, and psychomotor domains. Arts-integrated, sports-basedsgandyICT-driven learning
strategies are promoted to foster critical thinking, creativity ,and 2Ist-enfury skills. In terms of
domestic labour obligations, this paradigm demonstratésyhiow “¢hildren overburdened with
household responsibilities may miss out on engaging in, fich, ‘integrated learning experiences.
Engaging parents in domestic tasks in Kilifi County'sehoels may limit such children's access to a
stimulating and diversified environment, whichjis tequired for their general development. This
emphasizes the need to alleviate familygeonstraints so that all children can benefit from a well-

balanced, inclusive, and future-ready‘education system (Murugesan & Hyma, 2023).

Child domestic labour, espéeiallypamong girls, hinders educational success by causing poor
attendance, performance, ‘andylimiting holistic learning opportunities. Ningson and Ningshen
(2019) investigated thepimpact of child domestic employment on the educational outcomes of
indigenous groups in the Chandel district. The research discovered that child domestic workers,
particularly(girls, have significant educational shortcomings. Many are forced to labour at home
to supplement gtheir family's income, leading to poor school attendance, poor academic
performance and dropout. Even if they try to balance education and home responsibilities, the
stress of work severely limits their ability to study meaningfully. The study emphasizes the role of
family poverty, workplace negligence, and excessive home chores in slowing down the
educational process. In holistic educational development, this study demonstrates how domestic
tasks deprive children of cognitive, emotional, and social learning opportunities. It emphasizes
that efforts to attain holistic educational development for children will always be profoundly

hampered unless domestic stress is alleviated, particularly in poor households.
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Excessive demands harm well-being and performance, highlighting the need to reduce workloads
for both educational leaders and children to support holistic development. Ford et al. (2024) use a
comprehensive framework based on Job-Demands-Resources (JD-R) theory to examine how work
demands and access to resources affect the well-being of educational leaders from early childhood
to K-12 education. A structural equation modeling study of over 2000 leaders found that job
demands have a greater impact on physical, psychological, and professional well-being than job
resources, although resources improve professional well-being. These findings underscore the
importance of managing work demands to support children’s well-being and educational success.
Applied to the context of child labour in Kilifi County, excessive domestic responsibilities may
create a form of demand overload that limits the time, energy, and, concenttation children can
devote to learning and personal development. While age-appropriatethouschold tasks may foster
responsibility and practical skills, excessive workloadsdeanynegatively affect educational
participation and holistic growth. Therefore, reducing burdensomesdomestic work is essential for

creating a supportive learning environment and prometingieverall educational development.

2.3.3 Frequency of paid labour and Holistic Educational Development

Irregular, uncontrollable work schedulés arm well-being and performance, highlighting the need
for structured routines to support children’s holistic educational development. Cavallari et al.
(2022) developed and validated the 14-item WorkTime Scale (WTS) to assess the impact of non-
standard working time feattses (isregular hours, unpredictability, and lack of control) on full-time
blue-collar workers. Basedyonditerature reviews and expert consultation, the scale is divided into
two key subscaless highly zeliable and valid, extended/irregular work days (EIWD), and lack of
control (LO@) Thelstudy's findings demonstrate that non-standard and irregular work schedules
hurt workers"well=being. In the case of child labour in Kilifi County, such thoughts resonate with
children who have inconsistent domestic tasks and struggle to keep up with their schoolwork.
Children with uncertain domestic duties may endure academic disengagement and poor holistic
development, just as adults suffer from exhaustion and poor health under comparable
circumstances. The WTS Model emphasizes how time-related stressors affect performance and
well-being, findings that reinforce the requirement of ordered and controllable routines for children

to have in learning.
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Emerging work trends pose health risks, highlighting the need for safeguards to protect children’s
well-being and education in informal domestic labour. Tamers et al. (2020) provide an integrated
view of how emerging trends in work, the workplace, and the workforce have presented new
problems and opportunities for occupational safety and health (OSH). The survey, conducted as
part of the CDC's Future of Work initiative, highlights factors such as technology displacement,
changing work patterns, and changing demography as major predictors of worker well-being. The
authors propose an integrated approach considering these interconnected aspects while preserving
and promoting health and safety in future workplaces. Although the cited study,focuses on adult
workers, its findings offer useful insights into the experiences of childrenféngagedyin labour. The
absence of regulation and monitoring in informal work settings can.expose children to excessive
workloads that interfere with their education and well-being. dm, Kilifi'County, many children
participate in domestic work that is often irregular, unrecorded; and conducted without safeguards
to protect their rights. Such conditions may reduce the, time available for study, rest, and
participation in school activities, thereby limitinghtheir holistic educational development.
Furthermore, the lack of oversight increases childtén's vulnerability to exploitation and educational
neglect. These concerns highlight the necdyfor early, policy interventions, strengthened child
protection mechanisms, and community-basedi support systems to ensure that children's

responsibilities do not compromise their learning and overall development.

2.3.4 Hours of work and Holistic‘Educational Development

Heavy workloads create time poverty, limiting teachers’ and children’s ability to fully engage in
education and perpetuating educational inequity. Creagh et al. (2023) investigate how workload
and work intensification affect teachers' and school leaders' health and well-being and their ability
to facilitate student learning. The synthesis, which combines 40 studies, notes that while workload
and work intensification are sometimes conflated, they can differ in some circumstances, and their
cumulative impacts constitute "time poverty". At this time, poverty is so severe that teachers were
unable to satisfy the obligations of their profession due to a heavy workload and compromised
educational priorities. This worry is particularly relevant to the situation of domestic labour and
the process of holistic education development, i.e., contexts in which domestic activities may
obstruct children and teachers. In communities such as Kilifi, where child domestic labour is

prevalent, these could add to time poverty, increasing the backwardness of a child's education and
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preventing the teacher from addressing specific learning requirements, thereby perpetuating
educational inequity.

Flexible work hours, while rigid schedules increase conflict, limit children’s learning and holistic
educational participation. Fagan et al. (2012) discuss the relationship between working time
arrangements and gender equality. The article concludes that lengthy working hours, common in
developing nations, are a major predictor of work-life conflict. In contrast, part-time work is more
compatible with family life, particularly for those with dependents. Non-standard work patterns
(shifts, weekend work) exacerbate work-family incompatibility, whereas flexible work hours
support employee well-being. This study is pertinent to domestic employment because it
emphasizes the importance of flexible working hours for achieving work-life integration. With
child labour and domestic work widespread in areas such as Kilifi, lack of work-time flexibility
can interfere with children's learning and growth, aggravate time poverty for students and teachers,
and limit their ability to participate completely in a holistic form of learning.

Flexible work schedules improve well-being, reduce stress, and enhance family life, suggesting
benefits for children's education and domestic workload balance. Yildizhan et al. (2023) investigate
the effects of flexible working patterns, particularly the four-day workweek, on employee
behaviour and environmental results. Using semi-structured interviews, the study discovered that
flexible work arrangements favourably impact sociability, motivation, stress levels, mental health
and physical health. Other advantages of a four-day workweek include a 20% reduction in
commuter emissions. The study emphasizes the overall impact of flexible work methods, not just
on employee well-being but also on the environment. This study is significant to the issue of
homework obligations since flexible working models can minimize time poverty for workers by
giving them more personal time and boosting their capacity for family and professional
commitments. Establishing flexible employment models may improve family dynamics and
educational outcomes in situations like Kilifi, where domestic work would be detrimental to
academic advancement.

Individual control over work schedules, suggesting flexible hours could reduce domestic burdens
and enhance children’s educational outcomes. Wohrmann et al. (2021) examine the effects of
individual and organisational working time flexibility using data from 18,000 German employees.
According to the study, individual-oriented flexibility benefits, whereas organizational-oriented

flexibility, which is supplied on irregular work schedules, has a negative impact. According to the
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findings, employee approval of work-life segmentation has only a minimal impact on these
outcomes. The findings provide evidence that firms should give employees more control over their
work schedules while eliminating disruptive organizational scheduling needs. This is also
important for domestic responsibilities; flexible working hours may help people, particularly
women, better balance work and family obligations, thereby contributing to positive educational
development. In locations like Kilifi, where domestic work has hampered learning pursuits, such
flexibility might minimize time poverty, which is experienced in determining education outcomes

among children.

Irregular work schedules reduce sleep quality, worsening time poverty and hindering health,
productivity, and educational progress for vulnerable populations. Weston et al. (2024) investigate
how irregular work regimens, such as longer hours, weekend shifts, and irregular schedules, affect
sleep quality and quantity in the UK. According to data from more than 25,000 workers, high work
hours (55+ hours per week) and weekend or non-standard shifts are associated with both short
sleep (less than seven hours per day) and sleep disturbance. These patterns were also associated
with gender disparities in sleep outcomes. The study underscores the importance of adequate rest
for maintaining well-being, productivity, and overall development. Although conducted among
adult workers, its findings are relevant to children engaged in labour. In Kilifi County, excessive
domestic responsibilities may limit time for rest, study, and school participation, creating
conditions of time poverty. Such demands can negatively affect concentration, learning outcomes,
and holistic development. Therefore, ensuring children have sufficient time for education and rest

is essential for their growth and well-being.

2.3.5 Type ofwork and Holistic Educational Development

Integrating tailored occupational health and safety education into curricula enhances workplace
safety, health, and sustainability, especially in industrial and agricultural sectors. Algahtani et al.
(2024) focus on an OHS education program in Saudi Arabia. The research includes expert surveys
conducted within the OHS and education sectors of the industry to gather consensus on the
importance of introducing OHS education into university curricula. The findings emphasize the
need to achieve a balance between academic comprehension and practical learning. Training

should be tailored to certain jobs and industries. This approach supports a greater trend of
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incorporating sustainability into OHS education to make workplaces safer and more
environmentally friendly. For nations like Kenya, which are either strongly industrialized or
agricultural, and locations with high industrial or agricultural activity, this program on OHS
education can play a huge role in boosting workplace safety, reducing health risks, and generating

long-term sustainability.

A comprehensive OSH framework links decent work pillars to emerging challenges, promoting
safer, fairer, and sustainable workplaces amid industrialization and change. Schulte et al. (2022)
offer a framework for incorporating occupational safety and health (OSH)twithin, the UN's 2030
Goal 8 for decent work. The framework connects the four pillars ©f" decent employment to
occupational safety and health. Employment, social protection, laboursights; and social dialogue.
It identifies emerging challenges such as new technology, population shifts; globalization, informal
work, and climate change. The study advocates broadening thie»OSH agenda to include worker
well-being and providing actionable information to help'Stakeholders create safer, fairer, and more
sustainable workplaces. This paradigm is partieulagly ‘suited for initiatives in regions such as
Kenya, where industrialization and demogsaphic ‘¢hanges would need improved occupational
safety and health methods that would assure Werker safety and boost sustainable employment

practices.

E-training effectively enhan€es oceupational safety knowledge and reduces injuries, offering a
flexible, cost-efficient solutiomforimproving workplace safety globally. Barati Jozan et al. (2023)
conducted a literature ‘study on the effectiveness of e-training for occupational safety and health
(OSH). The study proposes‘an efficient, flexible, cost-effective CIT as a preventive intervention to
help reducé occupatienal injuries and accidents. The analysis reviewed 25 studies (23 from
developed and gwo from developing nations) that used e-training platforms to address health
concerns such as hypertension, neck discomfort, and respiratory complaints. The findings show
that e-training can significantly boost workers' knowledge, promote workplace safety, and provide
organizations with techniques for assessing employee growth. Although favourable outcomes have
been established, the study acknowledges the need for future research to improve e-training
programs and address implementation challenges, particularly in developed countries. This is
consistent with operations in locations like Kenya, where digital technologies can improve training

safety in industries where worker accidents remain high.
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Soft skills combined with technical abilities are essential for future workforce success, enabling
adaptation and innovation in technology-driven industries. Poldkova et al. (2023) examine the
growing importance of soft skills in the labour market using the Industry 5.0 framework, which
combines human-centered work with cutting-edge technologies. The study underlines that, while
diverse digital and technical abilities are essential, soft skills such as critical thinking, problem-
solving, communication, and creativity cannot be copied by robots. The study highlights the
growing importance of combining technical expertise with soft skills such as communication,
problem-solving, teamwork, and adaptability in a rapidly evolving labour market. The findings
suggest that success in modern workplaces depends not only on technicaldéompetence but also on
the ability to collaborate, innovate, and respond to changing demands.n the Kenyan context,
where emerging industries increasingly require a skilled and flexible wotkforce, these results
underscore the need for education systems to promotefiboth ‘cegnitive and interpersonal
competencies. Such skills enhance employability, productivity, and long-term career success in a

technology-driven economy.

2.3.6 Parental Influence and Helistic Educational Development

Active parental involyefentimproves academic and emotional outcomes for students with ASD,
highlighting the need for better communication and support systems. Fernandez Cerero et al.
(2024) study the mapact of parental participation on the educational development of students with
ASD. The study'took a)qualitative approach, with 42 parents of secondary school adolescents with
ASD in Seville;"Spain, participating in in-depth interviews and focus group sessions. Research
shows that active parental involvement boosts students' intellectual and emotional well-being.
Organising at home, employing assistive technology, and communicating with school staff are
effective. Parents encounter school resources, educator communication challenges, and
insufficient ASD training for parents and teachers. To improve the educational experience and

outcomes of students with ASD, the study stresses increasing communication, making resources
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available, and updating educator and parent training. Kenya's educational effort prioritizes

improving educational support services for special needs children.

Parental engagement involves diverse activities, requiring nuanced measurement to inform
education policies supporting children’s outcomes effectively. Antipkina and Ludlow (2020)
investigate parental engagement (PI) in children's education by developing the Parental
Engagement SCenarios scale (PISC-9), a Rasch/Guttman scenario-based instrument providing a
comprehensive measure of the construct. The scale, which was distributed t@, 1,930 parents of
primary school children in a Russian region, covers a range of less and mefe démanding parental
practices. According to the study, PI encompasses various activities, €i0m Hemework checks to
cultural trips, whereas the PISC-9 has strong technical and construet Validity. The findings
emphasize the need to recognize different types of parental, invol#ement when measuring
children's educational outcomes. Thus, it is possible to inform policy development in education

systems, as in countries such as Kenya, where parentahinvelvementin education is also significant.

Parental involvement boosts academic and social development, highlighting the need for culturally
sensitive collaboration between families andischools*to improve student outcomes. Raja et al.
(2023) investigate the significant importanee,of parental involvement in school, examining how it
influences academic and behavioural activities, attendance levels, and social and emotional
development. The study's topic foeuses on the importance of cultural sensitivity and discusses
challenges to effective_parental ‘@ngagement and potential solutions. It also assesses various
methods for increasingyparental participation and effectiveness. The findings emphasize the
importance of géllaboration between educational system organizations and families in improving
student achievementand they provide practical recommendations for educators, policymakers,
and parents on hew to increase parental involvement in the educational process. This study follows
the trend of the general research field, which emphasizes the benefits of parental involvement,
especially in circumstances, such as in Kenya, where school-community connections require

development.

Evolving teacher-parent collaboration improves parental involvement, emphasizing research-
based strategies to strengthen home-school partnerships for better educational outcomes. Oliveira

de Lima and Kuusisto (2019) investigate how parental involvement in children's learning is
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promoted through a comprehensive approach to the teacher-parent interaction. The study, on the
one hand, builds on Janet Goodall's conceptualization of parents' roles in schools, while also
contrasting it with established theories of parental participation. It investigates the changing
responsibilities of teachers and parents in education, focusing on the evolving dynamics of
collaboration between home and school due to shifting educational paradigms. The report

recommends.

2.5 Conceptual Framework

The conceptual framework illustrates how domestic work responsibilities; hours af work, type of
work, and parental influence interact to affect children’s holistic, educational development.
Increased domestic tasks, especially when unequally distributeddby. génder, réduce time available
for schooling. Extended and unpredictable working hoursd including weekends and evenings,
further limit educational engagement, while the nature of,work, such as physical intensity and
safety, can worsen these effects. Parental factors, including,employment status, economic needs,
and education levels, shape children’s work inyolvement and access to education. Together, these
elements influence school attendance, gradéeompletion, and learning outcomes. The framework
emphasizes that both family and work ¢ontexts aréieritical in understanding children’s educational

progress, highlighting the complex balance,bétween labour demands and academic development.

The conceptual framework forithis'study as shown in Figure 2.1

Domestic Work Responsibilities
e Domestic Task Hours

e Gender Task Disparity
e Sibling Care
Frequency of Paid Labour
e Weekly work frequency
>
e Seasonal work patterns
- T Work Holistic Educational Development
ours ot Work: e School Attendance
e Daily working hours — e Grade completion
> .
e Weekend time allocation * Learning outcomes
e Evening work duration
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Type of Work
e Physical labour intensity

e Skill requirement level

Parental Influence

e Parental employment status
—>

e Family economic necessity

Figure 2.1: Conceptual Framework

Source: (Author, 2025)
2.6 Summary and Research Gap

The findings demonstrate how the school analyzes the imipact of ,domestic work on children's
overall scholastic development, particularly in terms ofthowseconomically disadvantaged families
are. According to Widodo (2019), high schoolt)community partnerships can alleviate the
educational disadvantages of household tasks. Wingson“and Ningshen (2019) describe how
domestic work, particularly for females, impedes educational progress due to poor attendance and
performance in classroom activities.gA¢eording to Murugesan and Hyma, domestic employment
in India's NEP restricts access tofintegrativeflearning opportunities. Ford et al. (2024) show that
excessively stressful labour, whether fof leaders or learners, impairs well-being and performance.
However, there are gaps ‘intassessing domestic task hours, analyzing the gender gap in task
distribution, and examining the mmpact of sibling care obligations on children's academic and
developmental gutcomes. These components require further study to address the issues of holistic

developmerit completely.

The studies illustrate the impact of irregular working hours on productivity and well-being; Lu,
Du, and Peng (2022) show that coherent routines improve production. Cavallari et al. (2022)
underline how variable work hours harm employees' health and performance. Tamers et al. (2020)
outline rising issues of transforming labour dynamics, emphasizing the importance of having
comprehensive safeguards. In terms of child labour, particularly in Kilifi County, these data show
that conflicting domestic chores impede children's educational involvement and overall

development. However, there are still questions about how the frequency of weekly employment,
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seasonal job patterns, and work schedule predictability affect children's cognitive and emotional
development. The research is short-term and aims to clarify the impact of changes in domestic
work hours, such as rotational or seasonal workloads, on educational attainment, leaving gaps for

future study of these time-related aspects.

The research focuses on how overwork and work schedules affect workers and educational
outcomes. Creagh et al. (2023) and Fagan et al. (2012) highlight the significance of task
intensification in causing "time poverty," which is detrimental to both instructers' and children's
learning engagement. Flexible hours increase job flexibility while ayeiding the negative
repercussions of inflexible working hours (Yildizhan et al., 2023; JV6hemann“et al., 2021).
According to Weston et al. (2024), lengthy working hours and nonstandazd shifts lead to sleep
deprivation, which affects productivity and well-being. Nonethgless) there are gaps in research on
child domestic labour's daily, weekend, and nighttime Working hours. A follow-up study is
desirable to evaluate how these time-related elemefits, affectiyéhildren's learning and holistic

development, especially in resource-constrained regions like Kilifi.

The studies emphasize the importance of improvingyworkplace occupational health and safety
(OHS) education and soft skills. Alqahtanvet al. (2024) emphasize the importance of tailored OHS
training and education programs, whileSchulte et al. (2022) call for extended OHS to achieve the
goals of sustainable occupation. Barati Jozan et al. (2023) suggest e-training to increase workplace
safety, while Poldkova ethal. (2023) underline the importance of soft skills in Industry 5.0.
However, these studie§ left gaps in physical labour intensity, skill level, and workplace safety for
child domestic werk. Mereover, research is needed on how extremely physically demanding
employmentgglow-skilled needs, and risky work situations affect children's holistic educational
development,“particularly in locations such as Kilifi, where child labour is high and generally

unregulated.

The research emphasizes the importance of parental involvement in children's educational
development. Fernandez Cerero et al. (2024) demonstrate how increasing active parental
involvement in their ASD children's learning improves academic performance and emotional well-
being. Antipkina and Ludlow (2020) used the PISC-9 measure to identify different types of
parental participation. Raja et al. (2023 do an additional study into the nature of good parental

impact on academic success and behaviours, whereas Oliveira de Lima and Kuusisto (2019)
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advocate for closer teacher-parent partnerships. However, this research falls short in investigating
the impact of parental employment status, family economic need, and parental education levels.
These factors can shape how involved a parent can be and ultimately determine the schooling a
child experiences, especially in an affluent place such as Kilifi, where parents may lack the time,

means, or expertise to support their children's holistic development.

The studies offer contemporary perspectives on educational development. American schools adopt
a student-centered technique to develop critical thinking and teamwork, according to Devaki

(2024). Krupar and D'Sa (2024) propose the Holistic Assessment of Lea

Outcomes (HALDO) to identify learning gaps in crises. Espinosa An
infrastructure affects academic achievement in rural Ecuador; Bow t ) model tertiary

student engagement and success. Although thorough, the not explain school

1€
attendance, grade achievement, or learning outcomes. Ho %’%

eism and grade retention

affect students' development is not completely addr ns with high absenteeism or

grade repetition, emphasized educational interyenti ot work well, requiring further
investigation.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction

This chapter describes the research methodology used to investigate the impact of child work
practices on the overall educational development of primary school students in Kilifi County,
Kenya. It describes the research concept, study region, target population, sampling methods, and
sample size calculation. The chapter also covers data-gathering tools, pilot testing for validity and
reliability, data collection techniques, and data analysis methods forf both quantitative and
qualitative data. Furthermore, the chapter offers diagnostic tests used,to ewaluate data assumptions

and addresses the ethical aspects noted throughout the research precess.

3.2 Research Design

This study adopted a descriptive survey researchodesignwithin a mixed-methods approach to
examine the influence of child labour practiceson thehelistic educational development of primary
school pupils in Kilifi County, Kenya. The descriptive,survey design was appropriate because it
enabled the researcher to collect data(from a large population and describe the prevalence and
characteristics of child labour practices ameng school-going children. The design also facilitated
examining relationships betweendomestic work responsibilities, frequency of paid labour, daily
working hours, type of wotk, parental influence, and holistic educational development without
manipulating the study vamables»The mixed-methods approach enabled the collection of both
quantitative andfiqualitative data, providing a more comprehensive understanding of the
phenomenomfunderinvestigation. Quantitative data generated statistical evidence on the influence
of child labour practices, while qualitative data provided deeper insights into participants'
experiences and perceptions. Combining the two approaches enhanced the validity, reliability, and

richness of the study findings.

3.3 Study Area

Kilifi County was selected as the study area because it presents a context where child labour and
educational development are closely intertwined. The county is characterized by widespread

poverty, high dependence on informal economic activities such as fishing, subsistence farming,
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domestic work, and tourism-related employment, which often involve children in labour activities.
Additionally, Kilifi records relatively high rates of school absenteeism, dropout, and child labour
compared to many other regions in Kenya (Kenya National Bureau of Statistics, 2022). These
socioeconomic conditions make the county an appropriate setting for examining how child labour
influences children's holistic educational development. Studying primary school pupils in Kilifi
provided an opportunity to generate context-specific evidence on the intellectual, emotional,
social, and physical consequences of child labour, thereby informing policies and interventions

aimed at improving children's educational outcomes and well-being.

3.4 Target Population

The study’s unit of observation includes pupils, parents, headteaehets, social workers, and sub-
county children officers, and it included 3,580 respondents¢€ongiderably, this target population
consisted of 1,514 pupils purposively drawn from 757 primarty schools, of which 526 are public
schools and 231 are private schools. Notably, the,researchen examined 2 pupils in each of the
above schools, whereby one male pupil and ong femaléypupil were selected to represent the rest of
the pupils from Grade 6. Two parents fromr@yerypschool (male and female) were selected. The
researcher also selected one headteacherfrom ¢aéh school, and finally, one sub-county children
officer was selected to participate in this study. Table 3.1 shows the distribution of the target
population of Kilifi County to ensute, cemprehensive coverage of different socio-economic and
geographical contexts thatnfluence child labour practices. Pupils provided information about their
academic progressionfand how they are influenced by labour, whereas the teachers observed the
academic and behaviouralieffects of what is happening. Parents provide insights about household
economic pressures in e¢hild labour, while sub-county children officers share professional opinions
on systemic and ‘¢ommunity factors. These groups combined allow for the multidimensional

analysis of child labour and its educational consequences.

Table 3.1: Target Population

Sub-county Target Population Percentage
Kilifi North 666 18.60%
Kilifi South 78 2.20%
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Sub-county Target Population Percentage
Ganze 32 0.89%
Magarini 70 1.96%
Rabai 32 0.89%
Malindi 212 5.92%
Kaloleni 212 5.92%
Headteachers 757 21.15%
Sub-county children officer 7 0:20%
Parents 1,514 42.29%
Total 3,580 100%

Source: (Kilifi County, 2025; Ministry of Education, 2025)
3.5 Sample Size

The Yamane formula was selected to calculate the sample size for this study, as it is one of the
most accepted and statistically ‘tebust mays to determine sample size in studies with a finite
population. It has been sti€eessfully employed in other educational studies of the same nature
(Kothari 2004 used it in a study of'a sample of the target population used in research on educational
management in Iadia in hisibook). This formula gives a statistically valid sample size that enables
the results tesrepresentéthe whole population, with a 95% confidence level and a 5% margin of
error, as Israel(1992) suggested for sample size determination in educational surveys. The type of
method is particularly applicable to studies with small populations, ensuring ideal sample sizes
that do not result in either over- or under sampling. This methodology increased the validity and
reliability of findings, thus making the study’s conclusions generalizable to the population of

primary schools in Kilifi County.

N
1+ N(e)?

Tl
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Where:

n = sample size

N = total population size (3580)
e = margin of error (commonly 0.05 for 95% confidence)
Using the Yamane formula with N=3580 and e=0.05
Workings

=3580/ 1 + 3580 (0.05) 2
=3580/ 1+ 3580 (0.0025)
=3580/ (1+ 8.925)
N=3580/9.95

=359

Table 3.2: Sample Sizes

Sub-county

Sample size of Students

Kilifi North \ 67
Kilifi South @ 8

Ganze 4
Magarini «~ 7
Rabai % 4
Malindi 21
Kaloleni 21
Headteachers 76
Sub-county children officer 7
Parents 144
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Sub-county Sample size of Students

Total 359

The sample size of this study was 359 and was statistically sufficient to represent the target
population of 3,580, providing a 95% confidence level and a 5% margin of error. The study
collected data from this sample population to ensure the findings are generalizable to the entire
population. The quantitative information was obtained from the 132 pupils andd 44 parents, while

the qualitative information was obtained from 76 head teachers and 7 sub-ceunty ¢hildren officers.

3.6 Sampling Techniques
3.6.1 Quantitative Sampling

The quantitative data collection involved stratified random, selectionof primary schools in Kilifi
County as data collection sites. Under stratified samplingy @ population is divided into several
subgroups or strata that share similar characteristiésyor featares, and random samples can be drawn
from each subgroup. In this study, the stratayincluded the seven sub-counties of Kilifi County:
Kilifi North, Kilifi South, Ganze, Magatini, RabaijfMalindi, and Kaloleni. Stratified sampling was
suitable for this research because it provided proportional representation of the different sub-
counties within the county, variation im, socioeconomic status, geographical location, and the
prevalence of child laboud¥Lhisiappreach increases the representativeness and statistical validity
of the sample. The fa¢t that the probability of selecting any primary school in a sub-county was
known and non-zero indicates that the sample was probabilistic, meaning the sampling error can
be estimatedgand, thusgthe generalizability of the findings is increased. Mugenda and Mugenda
(2003) support-this method in situations where the studies involve representing the different
members of a given community. Hence, employing the stratified random technique enabled this
research paper to make strong and representative findings on the connection between child labour

practices and education development in Kilifi County.

3.6.2 Qualitative Sampling

Purposive sampling was employed in the qualitative phase of the study because it enabled the

selection of participants with relevant knowledge, experience, and responsibilities related to child

36



St. Paul’s University Repository

labour and children's education. Head teachers and sub-county children officers were deliberately
chosen because of their direct involvement in monitoring learners' welfare, school attendance, and
child protection issues. Unlike probability sampling, purposive sampling is particularly suitable
for qualitative research as it prioritizes information-rich participants who can provide detailed
insights into complex social phenomena. This approach allowed the researcher to obtain in-depth
perspectives on the causes, experiences, and educational effects of child labour, thereby enhancing
the richness, credibility, and contextual understanding of the study findings. The criteria for
selecting participants included their role, experience with child labour casesy and work with
children in education, based on which the data were relevant and meanifigful. When considered
along with the credibility and depth of communication in qualitative zesearch, purposive sampling
identifies all the available sources of in-depth, case-specific datapregarding participants (Patton,

2002).

3.7 Data Collection Instruments
3.7.1 Quantitative Data Collection

Structured questionnaires were used as the primary data collection tool for the quantitative aspect
of the project. The questionnaire wagyptepared to collect data on the presence of child labour and
its effects on primary school children's edu€ational performance, as well as the socioeconomic
conditions contributing to child labourfin’Kilifi County. The survey questions included closed-
ended items such as multiple-ehoi¢e questions to collect measurable data and study variables such
as school attendance, pesformance, and health risks associated with child labour. The standardized
approach ensurés that all réspondents' responses are consistent, allowing for statistical analysis of
trends and (relationships.” This approach is highly efficient for large-scale surveys because it
provides easy-tesquantify data that can be examined using descriptive and inferential statistical

strategies, including regression analysis (Creswell, 2014).

3.7.2 Qualitative Data Collection

Semi-structured interviews were conducted for the qualitative data collection. Such interviews
were conducted among key informants such as head teachers and social workers. The semi-
structured nature of the interviews allowed the interviewer to ask pre-set questions while also

allowing the interviewer to delve into new topics that may be raised during the conversation. This
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method allowed deep insight into emotional, social, psychological, and community attitudes and
perceptions towards child labour and its influence on education. This gave rich, contextual data,
complement the quantitative results, and offer a closer insight into the issue. As promised by
Mugenda and Mugenda (2003), qualitative methods are essential in understanding the
complexities of the human experience and in studying issues that are not sensitive to quantitative

methods.

3.8 Pilot Study

The pilot study was conducted in Tana River County because it sharesSimilar secio-economic,
cultural, and environmental characteristics with Kilifi County, includinghigh peverty levels, rural
settlement patterns, reliance on informal economic activities, and ‘t€pottedincidences of child
labour. These similarities made Tana River an appropriate’ settingifer pre-testing the research
instruments without involving the actual study participants. Conducting the pilot study in a
comparable but separate location helped assess thg clarityjyrelevance, validity, and reliability of
the instruments while minimizing contamination‘ofitheésmain study sample. The pilot also enabled
the identification and correction of ambiguities, comsistencies, and logistical challenges before
the actual data collection, thereby enhaneing the'quality, accuracy, and credibility of the research
findings. For the pilot phase, 10%7of the \target population participated, translating to 36
participants based on the main stady's,tasget population of 3580 (3,580 x 10% = 36). Using 10%
of the sample is comm@nyin educational and social studies, as it allows examination of
interrelations between mstsuments without depleting resources. The pilot sample resembled the
main study popud@tion, comprising pupils, teachers, and parents from selected schools. The main
goal for thempilothwas, to test the questionnaire and interview guide's clarity, relevance,
appropriateness, and logistical issues. The feedback and insights gathered guided necessary
amendments to improve the instruments' accuracy, validity, and reliability before the full-scale

rollout in Kilifi County.

3.8.1 Validity of Research Instruments

The research instruments underwent face and content validation to ensure validity. Face validity
was established through expert evaluation because it provides an initial assessment of whether the

research instruments appear to measure the intended constructs. Specialists in education, child
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rights, and research methodology reviewed the questionnaires and interview guides to determine
their clarity, relevance, appropriateness, and alignment with the study objectives. Their
professional judgment helped identify ambiguous, misleading, or irrelevant items and ensured that
the instruments adequately captured aspects of child labour and holistic educational development.
This process enhanced the credibility and suitability of the instruments for data collection,
increasing confidence that the study would generate meaningful and accurate information relevant
to the research problem. Content validity was achieved by aligning the questionnaire and interview
guide items with the study objectives and conceptual framework, ensuring that all relevant aspects
of child labour and educational development were captured. The pilot study th Tana River County
also provided feedback on the relevance and clarity of the items from real people, prompting the
researcher to make certain revisions. This procedure enabledpthéfinstruoments to obtain the
constructs they are expected to measure and hence boost intémalwalidity of the study (Creswell,

2014).

3.8.2 Reliability of Research Instruments

To examine the reliability of the instruments,the‘pilotidata was analyzed using Cronbach’s alpha
to test internal consistency, particularly of items‘ifn the questionnaire. The desired alpha score is
0.7 or above, meaning the items measured the same overall construct reliably (Mugenda &
Mugenda, 2003). The validity of,the,qualitative instruments (interview guide and focus group
questions) was examined tby ‘Cemparing responses from different participants in the pilot.
Inconsistencies, or any confusing guestions, were rectified before the main research is conducted.

This process ensuted stableyand consistent results across contexts and respondents.

Table 3.3
Reliability Analysis of Research Instruments (Cronbach’s Alpha)

Variable Number of Items Cronbach’s Alpha ()
Domestic Work Responsibilities 5 0.781
Frequency of Paid Labour 5 0.824
Hours of Work 4 0.756
Type of Work 5 0.802
Parental Influence 4 0.738
Holistic Educational Development 6 0.845
Overall Scale Reliability 29 0.812
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Note. Cronbach’s alpha values above 0.70 indicate acceptable internal consistency (Mugenda &
Mugenda, 2003).

The results presented in Table 3.3 indicate that all study variables achieved Cronbach’s alpha
values above the recommended threshold of 0.70, confirming acceptable to high internal
consistency of the research instruments. Specifically, holistic educational development recorded
the highest reliability (a = 0.845), followed by frequency of paid labour (o = 0.824) and type of
work (o = 0.802), suggesting that the items under these constructs were highly consistent in
measuring the intended concepts. Domestic work responsibilities (o = 0.781), hours of work (a =
0.756), and parental influence (o = 0.738) also demonstrated satisfactory reliability. The overall
scale reliability (oo = 0.812) further supports the instrument's dependability. These findings imply
that the questionnaire items were stable, consistent, and suitable for mieasuring the study variables

in the main research.

3.9 Data Collection Procedures

Data collection for this study was conducted,in @ystructused and ethically sound manner. The
researcher first sought permission from the'televant educational authorities, the County Director
of Education, and school heads in Kilifi"County:l The data collection process was divided into
phases, starting with quantitative data ¢ollection and then qualitative interviews. Skilled research
assistants assisted in administering toelste sustain consistency, accuracy, and ethical practice. All
participants were inform€dyabout the purpose of the study and were informed before they

participated. Confidentiality ‘and anonymity during the process was absolute.

3.9.1 Quantitative,Data Collection

Quantitative datawere collected through the use of structured questionnaires that were used to
collect data from pupils and parents in the sampled primary schools. The researcher and trained
assistants who guided the respondents on completing the questionnaires physically distributed the
questionnaires. Respondents had sufficient time to respond honestly and on their own. The
researcher collected the filled questionnaires on site to reduce the risk of losing or compromising
the data. This method enabled the researcher to obtain uniform, quantifiable data on the extent of
child labour, school enrolment, academic performance, and other related issues in the sub-counties

of Kilifi.

40



St. Paul’s University Repository

3.9.2 Qualitative Data Collection

The data to be collected qualitatively were obtained using semi-structured interviews with key
informants, the head teachers, and the sub-county children officers. These interviews are expected
to seek further insight into the causes, perceptions, and educational impacts of child labour. An
interview guide was applied to align with the study objectives, but offered flexibility to the
participants to explain their views and experiences further. All interviews was tape-recorded with
prior consent, with field notes used to complete the record if anything is left out. The qualitative
data supplemented the quantitative data outputs with contextual and narrdtive, richness in the

statistical outputs.

3.10 Data Analysis

The data collected in this study was analyzed using quantitative andiqualitative approaches to
understand how child labour practices impact holistic ehildren*siedueational development in Kilifi
County. Quantitative data was analyzed using deseriptive and inferential statistics, whereas the

data of the qualitative aspect was thematically‘@nalyzed using the NVivo software.

3.10.1 Quantitative Data Analysis

Primary quantitative data gatherédyon struétiired questionnaires were coded and entered into the
Statistical Package for the S@eial“Sciences (SPSS) version 27 for analysis. Descriptive statistics
like frequencies, percentagesymeans, and standard deviations combined the data. Inferential
statistics, including multiple tegression analysis, was used to test the relationship between the
independent vafiables (formas of child labour) and dependent variables (holistic educational
developmernt).” Additionally, the model was used because educational development is a

continuous/ratiggpvariable.

The multiple regression models were specified as follows:
Y = Bo + PiXi + P2Xo + B3 X5 + f4X4 + B5SXS +¢

Where:

Y = Holistic Children’s Educational Development

X1 = Domestic Work Responsibilities
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X2 = Frequency of Paid Labour

X5 = Hours of Work

X4 = Type of Work

Xs = Parental Influence

o = Constant (intercept)

B1-B5 = Coefficients of the independent variables

¢ = Error term

This model helped determine the strength and significance of €ach type of> child labour in

predicting holistic children’s educational development.

3.10 Qualitative Data Analysis

Data from semi-structured interviews was analyzediqualitatively and thematically through NVivo
software. After verbatim transcription, the transcriptsiwere imported into NVivo for coding. The
researcher started with open coding, ift which reeurring ideas, phrases, and patterns about child
labour and educational development emerged: These codes were classified into broader categories
to create themes like the effegts of\finding,jobs on learning, parents’ perceptions, and institutional
support. The themes werefexamined and refined for consistency and relevance to the study goals.
NVivo helped manage and organize data systematically, providing rich interpretation and
integration of th€yparticipants" voices. This process improved the credibility and depth of the

qualitative fifidings.

3.11 Diagnostic Tests

Diagnostic tests were used to check the validity and reliability of the regression model. First, the
Shapiro-Wilk test on the normality of residuals was conducted; Statistics with a p-value >0.05
indicated a normal distribution. Second, multicollinearity was evaluated using the Variance
Inflation Factor (VIF). Values < 10 indicated no multicollinearity among independent variables.

Third, heteroscedasticity was tested by the Breusch-Pagan test; a p-value greater than 0.05 showed
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homoscedasticity and satisfied regression assumptions. These tests verified that the data fulfilled

the requirements to deliver correct and reliable regression and valid statistical inference.

3.12 Ethical Consideration

This study adhered to stringent ethical standards to ensure that everyone participating is legally
protected and safe from any harm that may occur. All participants, including their parents or
guardians, were given a clear explanation of the study's objective, methods, and any risks or
benefits before agreeing in writing. Participation was optional, and participantsi¢ould withdraw at
any time without penalty. However, confidentiality and privacy were ptotected by secure data
storage and limited access to authorised staff. Informed consent was gbtaihed from pupils and their
parents or guardians after explaining the study’s purpose andpprécedures: Participation was
voluntary, with the right to withdraw at any time without peénalty. Data was treated with strict
confidentiality and stored securely. Participants' privacy, was respected, and anonymity was
ensured by using codes instead of names in all recordsyandeports. All reports, presentations and
publications ensured anonymity using codes rathefithan names or identifiable information. These

measures ensure the ethical soundness of thisitesearchy

CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1 Introduction

This chapter provides the analysis, interpretation and discussion of data gathered to identify the
impact of child labour on the holistic educational development of children among primary school
pupils. The results are tabulated in accordance with the study objectives and research questions,
and both descriptive and inferential statistics have been used. Tables, percentages, and statistical

tests such as chi-square and regression analysis are used to present data and determine relationships
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between variables. The chapter also incorporates qualitative information from head teachers and
social workers to deepen the interpretation of the quantitative findings. The primary domains
examined are domestic work requirements, the frequency of paid labour, working hours per day,
nature of work, and the influence of parents. The outcomes are discussed to draw on the literature

to point out the patterns, consistencies, and variations in the results.

4.2 Response Rate

This section presents the study's response rate by comparing the targeted sample size with the
number of respondents who participated in the research. It disaggregatesgesponsesyby respondent
category, including pupils, parents, head teachers, and children officersyin the sub-county. The
section notes the degree of participation obtained and assesses whethef iti§sufficient for statistical
analysis. It also provides information as to how the respondentfates, varied across the various
respondent groups and it addresses issues that might have,affected participation. In general, the
section confirms the credibility and validity of the ‘data“amd, its suitability for generalising the

research results.

Table 4.1: Response Rate

Category Target Sample Actual Response Response Rate (%)
Pupils 132 120 90.9

Parents 144 99 68.8

Head Teachers 76 66 86.8

Sub-county Children ‘Officers 7 7 100.0

Total 359 292 81.3

The research sample'¢emprised 359 respondents, including pupils, parents, head teachers, and sub-
county childrenefficers. The sample data were collected successfully from 120 pupils (90.9%), 99
parents (68.8%), 66 head teachers (86.8%), and 7 sub-county children officers (100%). This made
the total number of respondents 292, which showed that the response rate was about 81.3. Effective
coordination with schools and local authorities, as well as systematized data collection procedures,
explained why the response rates of pupils, head teachers, and children officers were high. The
relatively low parental response could have been due to unavailability. In general, the obtained
response rate was sufficient to perform statistical analysis and increases the reliability and validity

of the obtained research results.
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4.3 Demographic Information

This section presents the respondents' demographic features to provide background information
on the study. It comprises the distribution of pupils by school, age, gender, area of residence and
exposure to work at home. This section aims to outline the sample and determine its
appropriateness in the achievement of the study objectives. The demographic data helps interpret
the context in which the respondents are functioning and interpret the findings in a meaningful
way. This section also ensures that the study captures different perspectives from various groups,

increasing the representativeness and reliability of the research findings.

4.3.2 Age of the Respondents

This section provides an overview of the respondents' age distgibution to give an idea of the study
sample's age composition. It shows the distribution of parti€ipantsiin thévarious age groups at the
primary school level, which is significant in the isSue “0f deve@lopmental differences among
learners. One important factor that might conditiontthe'work‘and the education of children is age,
as responsibilities and cognitive ability differ a€toss age groups. Introducing this information helps
put the results into perspective and ensures the papes captures the views of pupils at various levels

of development. This increases the applicability and relevance of the study findings.

Table 4.3 Distribution of Respondentsdby Age

Age (Years) Frequency (f) Percentage (%)
11 24 20.0t1

12 47 39.2

13 37 30.8

14 12 10.0

Total 120 100.0

Note. Percentages are based on valid responses.

The age distribution of respondents was important because age is a key factor influencing
children's cognitive, emotional, social, and educational development. The predominance of pupils
aged 12 years (39.2%) and 13 years (30.8%) ensured that the study captured the experiences of
learners at a critical developmental stage where academic demands, social interactions, and

household responsibilities increasingly intersect. Including pupils aged 11 years (20.0%) and 14
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years (10.0%) provided broader representation of developmental differences within the primary
school population. This variation enabled the study to capture diverse perspectives on child labour
and educational development across age groups. Consequently, the age distribution enhanced the
representativeness, reliability, and credibility of the findings by reflecting the experiences of pupils

at different stages of primary education and development.

4.3.3 Gender of the Respondents

This section shows the gender distribution of the respondents to depict how theimale and female
pupils were represented in the study. It provides a clear picture of the sample's geénder structure,
which is important for interpreting possible differences in experiences, relatedte child labour and
educational development. Gender is a major demographic gvaridblefthat can affect roles,
responsibilities, and access to education. By providing this infermation, the study will ensure that
male and female views are properly represented. This increases the thoroughness of the analysis

and helps balance interpretation of the results betweenigenderigroups in the study population.

Table 4.4 Percent distribution of Respondentsiby Gender

Gender Freguency (f) Percentage (%)
Female 48 40.0

Male I 59.2

Prefer not to say 1 0.8

Total 120 100.0

Note. Percentages are based onwalid responses.

Table 4.4 depicts the gender structure of the respondents, where male pupils (59.2) are better
represented thanfemale pupils (40.0). This shows a moderate gender mix in the sample, with males
making up the majority. The small fraction of respondents who did not want to reveal their gender
(0.8%) is insignificant and does not significantly affect the overall distribution. The imbalance in
male participants may indicate enrollment patterns or participation processes in the study area.
Nevertheless, including both sexes will make the results reflect different points of view on child
labour and educational development. This distribution enables meaningful comparisons and

improves the comprehensiveness of the study results across gender groups.
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4.3.4 Area of Residence

This section presents the demographics of respondents in terms of their area of residence (rural
and urban). It provides significant contextual insight into pupils' living conditions, which can
determine their engagement in child labour and access to educational opportunities. Place of
residence is a decisive criterion because rural and urban regions usually vary in socio-economic
status, resource accessibility, and cultural dynamics concerning child labour. Through the analysis
of this variable, the study can be able to localize the findings and gain more insight into the role
that location plays in influencing the experiences of children. This makes th@gesults of the study

more relevant and applicable.

Table 4.5 Distribution of Respondents by Area of Residence

Residence Frequency (f) Percentage (%)
Rural 85 708

Urban 35 292

Total 120 100.0

Note. Percentages are based on valid responses.

Table 4.5 shows the respondents' distribution by area of residence, showing that most of the pupils
(70.8) are in rural environmentSiand a small percentage (29.2) are in urban settings. This implies
that the research is mostlyfrepresentative of rural situations where child labour is more common
because of the socio-e€onomieconditions including poverty and dependency on household labour.
The relatively low, propottion of urban respondents may reflect different living conditions and
lower engagementiin labour activities. The pre-eminence of the rural respondents enhances the
applicability of thexesults to the rural learning context, where children face more chances of having
to juggle between schooling and work. This distribution provides important context for interpreting

the impact of child labour on the overall education process.

4.4. Descriptive Statistics

The present section presents the descriptive statistical analysis of the study, which entailed
summarizing and presenting important data gathered from respondents. It gives a profile of the

distribution of variables concerning child labour and holistic education development within the
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sample population. The section uses frequencies, percentages, and tables to describe patterns and
trends in the data. These can be used as a basis to know the general attributes of the respondents,
then proceed to the more complex analysis. It is also useful in determining the early relationships
amongst variables including domestic work, paid labour, and educational outcomes. This part in
general, summarizes raw data in meaningful summaries to facilitate interpretation and lead to

further inferential statistical analysis.

4.4.1 Holistic Children’s Educational Development

The dependent variable of this study was holistic children’s educational development, which
encompasses learners’ academic, social, emotional, and behavioural growth. This section presents
the level of holistic development among the sampled pupils and eXaminesyhow well they are
progressing across these multiple dimensions of developmentyltprovides an overview of whether
pupils are achieving balanced growth despite exposure to'ehild labour. The findings indicate that
although many learners are engaged in work activities, the, majority continue to demonstrate
positive developmental outcomes, supported, bymscheolienvironments and individual coping
strategies. However, a smaller proportiontef leéarners exhibit lower levels of development,

highlighting the need for targeted supp@rt'and inteérvention.

Table 4.6: Level of Holistic Children’s Educational Development

Response Frequency Percentage (%)
High Holistic EducationalbiDevelopment 97 80.8
Low Holistic Educational Development 23 19.2
Total 120 100

Table 4.7 presents the overall level of holistic children’s educational development among the
sampled pupils. The findings indicate that 80.8% (n = 97) of the respondents exhibited high levels
of holistic educational development, while 19.2% (n = 23) were categorized under low
development. This suggests that the majority of pupils demonstrate positive outcomes across
academic, social, emotional, and behavioural domains. The predominance of high development
levels may reflect the presence of supportive school environments and adaptive coping

mechanisms among learners, even in contexts where child labour is prevalent.
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The holistic children’s educational development variable was constructed as a composite index
derived from multiple indicators aligned with the study’s conceptual framework. These indicators
captured key domains of development, including academic performance, social interaction,
emotional well-being, and behavioural engagement. Responses to these items were measured using
Likert-scale questions and aggregated to generate an overall development score for each
respondent. The composite scores were then categorized into “high” and “low” levels based on a
predetermined threshold (e.g., mean score or median split) to facilitate descriptive and comparative

analysis.

However, the relatively small proportion of pupils in the low developmentieategory presents a
limitation in terms of statistical balance. The dichotomization of the vatiableiinto “high” and “low”
categories may have reduced variability and resulted in unequal group sizes, which can affect the
robustness of comparative statistical analysis. Future studiesymay consider using more balanced
categorization (e.g., low, moderate, and high levels) omytreating the variable as continuous to

improve analytical precision.

Head teachers emphasized that most learnersidemonstrate relatively strong overall development
despite their involvement in work activitiesgpeften Iinking this to learners’ ability to balance school
and light domestic responsibilitie§3One headteacher noted that “many pupils manage to balance
school and light duties at hoime without serious academic disruption,” suggesting that moderate
involvement in work does et necessarily hinder development. However, head teachers also
pointed out that this balance becomes difficult when children are exposed to frequent or intensive

labour, which bégins to affeet their concentration and participation in class.

They further obseryed that learners engaged in daily paid work or physically demanding tasks tend
to show signs of fatigue and reduced academic engagement. One respondent explained that
“children involved in daily paid work or heavy labour tend to show reduced concentration and
participation in class,” highlighting how excessive labour interferes with learning processes.
These views suggest that while some work may be manageable, increased intensity and frequency
of labour negatively affect learners’ holistic development, aligning with quantitative findings

showing lower development among pupils involved in demanding work activities.
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Social workers described child labour as a key factor that continues to undermine children’s
educational outcomes, particularly when it involves long hours or physically demanding activities.
One respondent noted that “children who work long hours or engage in strenuous activities
often experience fatigue, which affects their learning and school attendance,” emphasizing the
direct link between labour intensity and reduced academic engagement. They further explained
that such children often struggle to participate actively in class and may gradually fall behind in

both academic and social development.

In addition, social workers highlighted the role of parental expectationsfin shaping children’s
involvement in labour and their focus on education. One respondentyobsetved that “parental
pressure to work can limit a child’s focus on education, even when theyaresenrolled in school,”
indicating that home dynamics significantly influence learning outcomesyThese responses suggest
that child labour, especially when driven by economie“préssurépand parental expectations,
contributes to reduced concentration, participation, and overall development, reinforcing the study

findings that excessive labour negatively affectsdolistic'@ducational outcomes.

According to the results, most pupils showthighhlevels of holistic educational development,
suggesting that learning is not confiedste academic performance but also includes social,
emotional, and behavioural deyeélopment.€This means that there are a lot of learners who can
continue to experience positive developmental outcomes even after being exposed to the
conditions surrounding_childylabout. The findings are indicative of the contribution of school
engagement and favoutable environments to the maintenance of general development. These
results are in lin€ with Bowden et al. (2019), who claim that, affective and behavioral engagements
are major drivers ofystudent success. Similarly, Krupar and D’Sa (2024) underline that the
development of ghildren is a multidimensional phenomenon that can stay in place even in difficult

situations. Nevertheless, not all learners need specific attention to improve their further progress.

4.4.2 The Influence of Domestic Work Responsibilities on Holistic Children's Educational
Development among Primary School Pupils

This part examines the impact of domestic work on the holistic educational development of the
children. Results indicate that the time spent on chores is not significantly correlated with the

development outcomes because most pupils achieve well-developed outcomes irrespective of the
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workload. Some amount of chores can maintain responsibility and life skills, whereas too much
work can diminish the time and focus spent on study. All in all, balanced domestic presence does

not have any negative implications on development.

Table 4.7: Domestic Work Responsibilities and Holistic Educational Development

Domestic Work Hours High Development n (%) Low Development n (%) Total (n)

Less than 1 hour 14 (77.8%) 4 (22.2%) 18
1-2 hours 51 (82.3%) 11 (17.7%) 62
3 or more hours 29 (80.6%) 7 (19.4%) 36
No chores 3 (75.0%) 1 (25.0%) 4
Total 97 (80.8%) 23 (19.2%) 120

Chi-square test: x> (3) =0.279, p = .964

Table 4.8 discusses how domestic work influences the holisticadevelopment of children through
education. The results show that the percentage of pupils,in all'gséups is characterised by positive
development outcomes, but the highest percentagéeanbe observed among those who spend 1-2
hours on household work (82.3%), followed by"3 or more hours (80.6) and less than 1 hour (77.8).
Even students who do not have chores showSimilar reésults (75.0%), indicating little difference
between groups. Notably, the outcome efithe chi-square test (2 = 0.279, p = 0.964) shows that
there is no statistically meaningful, relationship between the domestic work hours and holistic
development. These results ifidicate,that moderate domestic loads can be accompanied by positive
growth, which is in line with,reseéarch that indicates that light household duties can provide

responsibility without negatively affecting education.

Head teachefSuindicated that domestic work is a common part of pupils’ daily lives, often viewing
it as a normal responsibility that does not necessarily hinder educational development when kept
at manageable levels. One head teacher noted that “light household chores help children develop
responsibility without affecting their school performance,” suggesting that moderate involvement
in domestic activities can contribute positively to learners’ personal growth. However, they also
emphasized that the benefits of such responsibilities depend largely on the amount of time children

spend on them.
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Head teachers further expressed concern about excessive involvement in domestic work,
particularly when it begins to interfere with academic responsibilities. One respondent explained
that “too many chores reduce time for homework and rest, ” highlighting how increased workload
can negatively affect learners’ ability to concentrate and complete school tasks. These views reflect
the quantitative findings, where pupils spending moderate time (1-2 hours) on domestic work
recorded slightly higher development levels compared to those with heavier workloads. Overall,
the responses suggest that while domestic work is not inherently harmful, its impact depends on
balance and time allocation, supporting the finding that it does not have a statistically significant

effect on holistic educational development.

Social workers emphasized that domestic work is widely accepted ‘Within the community, but its
impact on children’s educational development varies depending on dtsiintensity and the time
demands placed on learners. One respondent noted thaty “when children spend long hours on
chores, they become physically tired and less attentiveinélass, " indicating that excessive domestic
responsibilities can negatively affect both concentration and participation in school activities. They
further explained that prolonged engagement in‘thouscheold tasks can gradually reduce children’s

energy levels and limit their ability to eagage fully/in learning.

In addition, social workers highlighted the importance of setting clear limits on children’s domestic
responsibilities to protect th€ix educational well-being. One respondent observed that “lack of
clear limits on chores can gradually interfere with a child’s learning and well-being,”” suggesting
that unregulated domestic work may have long-term effects on development. Despite these
concerns, theydcknowledged that moderate domestic involvement does not necessarily disrupt
learning outeomes. These responses align with the study findings, which found no statistically
significant relatienship between domestic work and holistic educational development, reinforcing

the view that the effects of domestic labour depend more on intensity than mere participation.

The outcomes of the regression show that domestic work duties produce a significant positive
effect on the holistic educational development of children (=.452, p = 000). This implies that
under the right management, participation in home activities can add to the general growth of the
children, potentially creating a sense of responsibility, discipline, and life skills. The conclusion is

in line with Widodo (2019), who highlights that supportive environments were able to incorporate
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home responsibilities into holistic learning without adverse effects. Similarly, Murugesan and
Hyma (2023) state that a balanced involvement in the day-to-day activities could result in cognitive
and social development. The beneficial effect witnessed, however, suggests that domestic work
has an effect that is contingent on its intensity and context; thus, there is a need to ensure that
responsibility levels are maintained at moderate levels to facilitate the achievement of holistic

education results.

4.4.3 The Influence of Frequency of Engaging In Paid Labour on Holistic €hildren's
Educational Development among Primary School Pupils

This part analyses the influence of how often children engage in paid labouren children's overall
educational development. Results indicate that part-time workers whe “are pupils do well in
comparison with those who work on a daily basis; they .face lessddevelopment because of
exhaustion and less time for studying. Although frequeut labour has no statistically significant
impact, it negatively affects participation and learning.“Working in moderation seems to be less

harmful.

Table 4.8: Frequency of Paid Labour and Helistic Educational Development

Frequency of Paid Work High Development n (%) Low Development n (%) Total (n)

Does not work 65 (80:2%) 16 (19.8%) 81
Works every day 4 (66.7%) 2 (33.3%) 6
Few times a week 1588.2%) 2 (11.8%) 17
Once in a while 4 (80.0%) 1 (20.0%) 5
Weekends/Holidays 0(81.8%) 2 (18.2%) 11
Total 97 (80.8%) 23 (19.2%) 120

Chi-square test:y3(4) = 1.406, p = .843

Table 4.9 shows the association between the proportion of paid labour and children, as well as the
proportion of the child, in the educational development of the children in the region. The findings
indicate that students who work one or two days a week have the most developed results (88.2%),
followed by students who work on weekends/holidays (81.8) and students who do not work (80.2).
On the contrary, students who work daily on paid labour demonstrate relatively less development
(66.7%), which implies that they may be strained by working regularly. Although this is the case,
a general chi-square test (y 2 = 1.406, p =.843) shows that there is no statistically significant

correlation between frequency and development outcomes. These results indicate that occasional
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or moderate work does not necessarily prove to be dangerous, in line with the existing literature
indicating that it is overworking and continuous working, as opposed to occasional working, which

is more dangerous to the development of children.

Head teachers observed that the frequency of engaging in paid labour plays an important role in
shaping pupils’ educational outcomes, particularly in relation to their level of participation and
concentration in class. One head teacher noted that “occasional work does not interfere much with
learning, but daily labour creates serious challenges for pupils,” suggestingghat the impact of
labour depends largely on how often children are involved. They explaineddhatpupils who engage
in work only occasionally are better able to balance school and work démandsythan those involved

daily.

Head teachers further emphasized that regular involvement in paidi\labour tends to interfere with
learning by reducing the time available for study and #est.‘©ne xeSpondent explained that “when
children work regularly, they miss study time and become lessyactive in class,” highlighting how
frequent labour limits academic engagement)These perspectives align with the quantitative
findings, where pupils working a few timesha Week' recorded higher levels of development
compared to those working every iayaOverall, the responses suggest that while moderate
engagement in paid labour mayhzbe manageable, increased frequency can gradually disrupt
learners’ holistic educationdly development, even though the statistical relationship was not

significant.

Social workers ephasized,that the frequency of paid labour can gradually influence children’s
well-being andyacademie,engagement, particularly when work becomes a routine part of their daily
lives. One respondent noted that “children involved in daily work are more likely to experience
fatigue and reduced concentration in school, ” indicating that repeated exposure to labour activities
can negatively affect both cognitive and physical functioning. They further explained that fatigue
from frequent work limits children’s ability to actively participate in classroom activities and

maintain consistent academic performance.

In addition, social workers highlighted that occasional or controlled involvement in paid labour

may not have the same negative effects as frequent engagement. One respondent stated that
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“occasional or seasonal work is less harmful, especially when it does not interfere with school
hours,” suggesting that timing and frequency are key factors in determining impact. These views
align with the study findings, which observed higher development levels among pupils working a
few times a week or on weekends. Overall, the responses indicate that it is not participation in
labour alone that affects development, but the frequency and regularity of engagement, reinforcing

the argument that excessive labour poses greater risks to children’s holistic educational outcomes.

The regression findings indicate that the frequency of paid labour undertakén positively and
statistically significantly influences the holistic educational progress ofgthe“child (B= .663, p
=.000). This indicates that differences in the frequency of participatiofiyof children‘in paid work
have a significant impact on their developmental outcomes. This observationaligns with Cavallari
et al. (2022), who highlight that structured and regulated work pattern§ycan support well-being,
suggesting that regulated involvement may not be detrimentaldNevestheless, it is the opposite of
Tamers et al. (2020), as irregular and unregulated work patterns pose a harmful influence on well-
being and performance. This suggests that, on one hand,ja ccrtain amount of engagement can be
tolerated, but on the other, uncontrolled ogpuneheeked Jabour can interfere with development,

meaning there is a need to implement ouderly routineés and protective measures.

4.4.4 The Effects of Daily Working Hours on the Holistic Educational Development of
Primary School Pupils

This section discusses the impactof work hours on pupils' overall educational growth. The results
show that studentSywith shoster work hours demonstrate improved development, whereas students
with longer sork hourséshow slight losses due to exhaustion and lack of concentration. Although
not statistically'significant, long working hours may disrupt learning, and it is important to ensure

that children's workload is minimal.

Table 4.9: Daily Working Hours and Holistic Educational Development

School Day Work Hours High Development n (%) Low Development n (%) Total (n)

Less than 1 hour 25 (86.2%) 4 (13.8%) 29
1-2 hours 29 (78.4%) 8 (21.6%) 37
3 or more hours 13 (76.5%) 4 (23.5%) 17
Do not work 30 (81.1%) 7 (18.9%) 37
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School Day Work Hours High Development n (%) Low Development n (%) Total (n)
Total 97 (80.8%) 23 (19.2%) 120
Chi-square test: ¥* (3) = 0.895, p = .827

Table 4.10 looks at the effects of working hours per day on the education of holistic children. The
results indicate that students who work less than one hour per day achieve the best development
rate (86.2%), and it seems that a minimum level of work engagement may be the least
counterproductive factor for learning. Non-working people also show excellent results (81.1%),
and workers with 1-2 hours and 3 or more hours demonstrate slightly lower development levels
(78.4 and 76.5), respectively, showing a decreasing tendency as working time increases.
Nevertheless, the chi-square data (X2 = 0.895, p =.827) do not indicate any statistically significant
correlation, indicating that the number of working hours in a day ismota sttengpredictor of holistic
development. These results align with the literature, which shewsathat moderate work can be
tolerable, but excessive work can be potentially dangerousito-childeen's well-being and academic

activity.

Head teachers reported that the number ofdouts, pupilsispend working during school days can
influence their academic engagement, pasticulatlyin terms of attention and participation in class
activities. One head teacher noted“that™“short working hours do not interfere much with
learning, but longer hours redtiee pupils’ concentration and participation,” suggesting that the
impact of work depends largelyion the time demands placed on learners. They explained that pupils
who engage in minimal Wortk ate generally better able to balance academic responsibilities with

other obligations,

Head teachers furtheriobserved that learners who do not work or spend very limited time on work
tend to be moregattentive and consistent in completing their school assignments. One respondent
stated that “children who do not work or work minimally are more attentive and complete their
assignments on time, ” highlighting the advantages of reduced workload on academic performance.
These views align with the quantitative findings, where pupils working less than one hour recorded
higher levels of development than those working longer hours. Overall, the responses suggest that
although working hours may influence engagement, their effect is not strong enough on its own to

significantly determine holistic educational outcomes.
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Social workers emphasized that extended working hours can negatively affect children’s physical
and cognitive well-being, particularly when learners are required to engage in labour for prolonged
periods. One respondent noted that “children who work for long hours often come to school tired,
which limits their ability to concentrate and participate effectively,” indicating that fatigue plays
a major role in reducing classroom engagement. They further explained that prolonged work can
gradually affect both academic performance and overall well-being, as children struggle to balance

rest, study, and other developmental needs.

In addition, social workers highlighted that shorter or occasional work maymotmaecessarily disrupt
children’s learning, especially when it does not interfere with schoolfzoutines. One respondent
explained that “short or occasional work may not be harmful, especiadly ifiit does not interfere
with school routines,” suggesting that the timing and duration“of work<are critical factors. These
views align with the study findings, where pupils working fewer hours demonstrated relatively
higher development levels. Overall, the responses indicate‘that'while longer working hours can
hinder engagement and well-being, their influence s, often shaped by other contextual factors,

which explains the lack of a statistically significanttelationship in the study.

The regression findings show that daily,werking hours have a positive effect on the educational
development of holistic children (B=.294, p=.001). This implies that differences in working hours
have significant impacts on @evelopment'results, but the impacts are moderate. This result has
been aligned with Fagan et ak, (2012), who claim that well-being and balance can be achieved
through manageable and flexible working hours, which allow an individual to continue with the
education process. Howevet this is in opposition to Creagh et al. (2023), which emphasizes that
high workloads are am,issue causing time poverty, where engagement and learning are restricted.
This means thatalthough small working hours can be accepted, the more hours children work, the
more likely a decrease in participation and development, so the balance of children's working hours

should be controlled to ensure positive outcomes for the entire educational process.

4.4.5 The Type of Work Undertaken By Children Affects Their Holistic Educational

Development among Primary School Pupils
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This section explores the effect that the nature of work that children are exposed to has on their
overall education. The results indicate that tasks that are less demanding, like selling commodities
or household chores, are related to greater development, whereas physically demanding jobs like
agriculture are related to diminished outcomes. The nature and the intensity of work, though not

statistically significant, have a significant role to play in determining learning and well-being.

Table 4.10: Type of Work and Holistic Educational Development

Type of Work High Development n (%) Low Development n (%) Total (n)

Farming/Fishing 22 (71.0%) 9 (29.0%) 31
Selling goods/food 21 (91.3%) 2 (8.7%) 23
Domestic work 32 (86.5%) 5(13.5%) 37
Carrying heavy loads 8 (88.9%) 1 (11.1%) 9
Other work 14 (70.0%) 6 (30.0%) 20
Total 97 (80.8%) 23 (19.2%) 120

Chi-square test: y> (4) =6.230,p=.183

Table 4.11 examines the relationship between the workiehildren are engaged in and their holistic
education development. The results indicate significantdiffcrences among types of work. Students
who are occupied with selling goods/food are'the ones who have the highest development levels
(91.3%), followed by those who havg,tos€arty heavy loads (88.9%) and domestic work (86.5%),
so activities that are less intensive.or flexible'might be more adaptable to the school. Contrary to
this, people who are involvedin fasming/fishing (71.0%) and other work (70.0%), demonstrate
somewhat less developed, results, which suggest that more difficult or time-consuming activities
can prove detrimental. Nevertheless, the chi-square statistics (X2 = 6.230, p =.183) do not show
any statistically/significant correlation. Such results are consistent with the literature that highlights
the importanee ef nature and intensity of work, and not involvement, in determining developmental

consequences ofiehildren.

Head teachers highlighted that the type of work children engage in influences their learning
experiences in different ways, particularly in relation to the level of physical demand and time
required. One head teacher noted that “not all forms of work affect children equally; lighter
tasks like selling or domestic work are less disruptive compared to physically demanding

activities, ” suggesting that the nature of work determines how well learners are able to balance
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school and labour. They explained that children involved in less demanding activities are often

able to maintain their academic engagement and participation in class.

Head teachers further emphasized that physically demanding or labour-intensive work tends to
reduce learners’ energy levels and ability to focus on school tasks. One respondent stated that
“heavy or labour-intensive work reduces children’s energy and focus in class,” highlighting how
such activities can negatively affect concentration and overall learning. These perspectives align
with the quantitative findings, where pupils engaged in selling goods and domestic work recorded
higher levels of development compared to those involved in farming or othefidemanding activities.
Overall, the responses suggest that the impact of work on education depends,more on its nature
and intensity rather than mere participation, even though the statistical welationship was not

significant.

Social workers emphasized that the nature of work glays\a“critical role in shaping children’s
holistic development, particularly in terms of phySiealiwell=being and school participation. One
respondent explained that “physically demanding work like farming or carrying heavy loads can
lead to fatigue and reduced school participation,“yindicating that strenuous activities can limit
children’s ability to engage effectively inglearning. They further noted that such forms of work
often leave children with less en€rgy to cém€entrate, interact, and participate fully in classroom

activities.

In addition, social workers, highlighted that less strenuous forms of work may allow children to
better balance their respensibilities without significantly disrupting their education. One
respondent noted that “less strenuous activities, such as small-scale selling, may allow children to
balance work and school more effectively,” suggesting that the flexibility and lower intensity of
such tasks make them more manageable for learners. These views correspond with the study
findings, where higher development levels were observed among pupils engaged in lighter forms
of work. Overall, the responses indicate that the type and conditions of work are key determinants
of its impact on educational development, reinforcing the view that context and intensity matter

more than participation alone.
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The regression findings indicate that the nature of work that the children are engaged in has a
strong positive effect on holistic educational development (X=.361, p =.000), which means that
the nature of work has a significant impact on the outcomes of development. This result is in line
with Polakova et al. (2023), who highlight that various types of work have the potential to develop
soft skills that include problem-solving and responsibility, as well as lead to the general growth.
Nonetheless, it is opposite to Schulte et al. (2022), who emphasize that the lack or excessive work-
related challenges can adversely influence the well-being and performance. What it means is that
although certain kinds of work may facilitate the development of skills, jobs that are physically
demanding or unsafe may impair the overall development of the child, ience theyimportance of

controlling the kind of work that children are involved in.

4.4.6 The Role of Parental Influence around Child Labeur Parxticipation on Holistic

Children's Educational Development among PrimaryScheolPupils

This part explores the impact of parents on childten‘working as well as their comprehensive
education. The results reveal that students@whoseé’ parents value education achieve higher
performance compared to students who have topwork. Parental attitudes influence children in their
learning process though this is not a ‘Statistically significant relationship. Parenting styles that
support development improve it,@nd pressures to work might decrease academic interaction and

attention.

Table 4.11 Parental {nfluence and Holistic Educational Development

Parents Say Child Must'Work High Development n (%) Low Development n (%) Total (n)

Yes 34 (75.6%) 11 (24.4%) 45
No 44 (86.3%) 7 (13.7%) 51
Not sure 19 (79.2%) 5 (20.8%) 24
Total 97 (80.8%) 23 (19.2%) 120

Chi-square test: y> (2) = 1.827, p = .401

Table 4.12 focuses on how parental influence on children participating in labour is relevant and
how it relates to the child's holistic development in terms of education. The results show that
students with parents who do not force them to work have the best development (86.3%), which is
why positive parental attitudes towards studying can potentially improve education. By

comparison, children who are forced by their parents to work have much lower development
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(75.6%), which points to the possible conflicting requirements between labour and schooling.
Students with doubts (79.2) represent intermediate values and represent mixed parental
expectations. Nevertheless, the chi-square values (X2 = 1.827, p = .401) suggest that no
statistically significant correlation exists; thus, parental influence alone does not have a compelling
effect on outcomes. These results align with the literature, which notes that although parental
attitudes shape children's experiences, other socio-economic and environmental factors are also

crucial.

Head teachers emphasized that parental attitudes toward child labour pla§, a“Significant role in
shaping pupils’ educational experiences, particularly in how childrenfbalanee school and work
responsibilities. One head teacher noted that “when parents insist that children must work, it often
reduces the time and energy available for school activities,” indicatingthat parental expectations
can directly affect learners’ academic engagement. Theyyeéxplainedithat children whose parents
prioritize work are more likely to struggle with completifig assignments and participating actively

in class.

Head teachers further observed that supportive parcntal attitudes can create a more enabling
environment for learning and develgpmentnOne respondent explained that “supportive parents
who prioritize education credte, a bétter environment for children to perform well
academically,” highlighting@ithe“impottance of parental involvement in promoting positive
outcomes. These views_correspond with the quantitative findings, where higher development
levels were observed ‘among pupils whose parents did not require them to work. Overall, the
responses suggést that while parental influence is important, its effects are shaped by broader

contextual factors, which’'may explain the lack of a statistically significant relationship.

Social workers highlighted that parental influence plays a crucial role in determining children’s
involvement in labour and their overall educational outcomes. One respondent stated that
“children whose parents encourage work over schooling often struggle to balance both
responsibilities effectively, ” suggesting that parental expectations can create competing demands
that affect children’s focus on education. They further explained that such children may remain

enrolled in school but struggle to maintain consistent academic performance and engagement.
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In addition, social workers pointed out that inconsistency or uncertainty in parental expectations
can also affect children’s learning priorities. One respondent noted that “when parents are
uncertain or inconsistent, children may lack clear priorities regarding education,” indicating that
unclear guidance at home can lead to mixed developmental outcomes. These views align with the
study findings, which observed moderate development levels among pupils whose parents were
unsure about work expectations. Overall, the responses suggest that parental influence operates in
a complex and indirect manner, reinforcing the idea that its impact on holistic educational

development is shaped by multiple interacting factors rather than acting as a sole determinant.

The regression findings suggest a weak and statistically insignificant imipact'of parental influence
on the development of the educational performance of holistic childieag(f=h=.177, p =.053). This
implies that the expectations of the parents in relation to child labour argmnot a strong predictor of
development in this respect. These results align with Antipkina and,Ludlow (2020), who argue
that parental involvement is multidimensional and that'€ffects vary across contexts and types of
involvement. Nonetheless, this is the opposite of Raja‘et al.*(2023), who underline that active
parental engagement is one of the factors that promote academic and social growth considerably.
This suggests that parental influence ismet a sufficient condition on its own without considering
school and environmental conditionSjand that greater support for home-school collaboration is

needed to enhance comprehensive €ducational performance.

4.5 Regression Analysis of Dependent and Independent Variables

The conceptualization and analysis of the dependent variable of Holistic Children Educational
Development iS a'¢ontinuous variable in this section, generated as a result of composite scores of
several questiofifiaire items that measure cognitive, social, emotional, and behavioural aspects. It
is a methodological change compared with the previous analysis, in which the variable was
classified as high and low to use descriptive and chi-square analyses. By considering the dependent
variable as continuous one can have a more detailed and accurate description of differences in
development among pupils. It allows using parametric methods like correlation and regression that
are more potent in discovering relationships. This methodological scheme is consistent with

measurement procedures of educational research when a complex construct is more adequately
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modeled as a continuous scale than as a dichotomous type, thereby maximizing the sensitivity of

the analysis process and its explanatory capacity.

Similarly, domestic work roles, frequency of paid labour, hours of work, type of work, as well as
parental influence, which were categorical variables, were converted into continuous indices using
aggregation of multiple associated items. These variables were discussed in the previous parts in
a categorical manner to investigate the difference between groups, but in this instance, to analyze
the data with the help of regression, they are regarded as scaled values représenting intensity,
frequency, or level of exposure. This change makes it possible to capture minuté differences in the
experiences of children instead of analyzing them in separate cate@oriesy Consequently, the
analysis could determine the presence of differences, as well as the.extent of changes in each
predictor's effect on the dependent variable. It makes the model morefexplanatory and helps to
analyses the relations between child labour practices) ‘and edueational development more

thoroughly.

This is because multiple linear regression allows,the study to identify the combined and individual
contributions of each independent variable tojholistic*educational development. The model can
help identify which predictors most impaetsehildren's outcomes, since analysing both magnitude
(the coefficients of B) and signifiéance (the'p=values) helps determine which factors are strongest.
It goes beyond descriptive €€emparisofis’by quantifying the predictive relationships between
variables. It can also control foxthéunfluence of other variables in the model and isolate the specific
contribution of each variable.In general, such an analytical approach enhances the conclusions of
the study because i1t gives aimore holistic and statistically sound explanation of the interaction of

the various @spects ofichild labour to affect the overall development of education.

4.5.1 Normality test

This section presents the results of the normality test to determine whether the study variables are
normally distributed, which is important for regression analysis. The Kolmogorov-Smirnov and
Shapiro- Wilk statistics were used. The findings indicate that the dependent variable, the
educational development of holistic children, is usually normal (p > .05), implying that it satisfies
the assumption of a parametric test. Most independent variables domestic work responsibilities,

frequency of paid labour, hours of work, type of work and parental influence are not normally

63



St. Paul’s University Repository

distributed (p <.05), though. Despite this, the regression analysis is valid because the sample size
is sufficient and the method is robust. In general, the section proves that the data can be further

used in statistical analysis and model estimation.

Table 4.12 Tests of Normality for Study Variables

Kolmogorov— Shapiro—Wilk

Variable Smirnov Statistic df Sig. Statistic df Sig.
Holistic Children’s Educational 0.040 120 200% 0.991 120 593
Development

Domestic Work Responsibilities 0.182 120 .000 0.858 120 .000
Frequency of Paid Labour 0.200 120 .000 0.888 120 .000
Hours of Work 0.200 120 .000 (0865 120 .000
Type of Work 0.165 120 .000m,0:890 120 .000
Parental Influence 0.257 1200000,/ 0:775 120 .000

Note. P < .05 indicates non-normal distribution.
e Indicates lower bound of the true significance (@illieforsyedtrection applied).

4.5.2 Multicollinearity

This section evaluates multicollinearity among the, mdependent variables to ensure they are not
highly correlated, which could bias the regression results. The analysis uses tolerance and the
Variance Inflation Factor (VIF). The results mdicate that the tolerance values of all variables are
high (near 1) and the VIF valuesiarelewg(near 1), meaning there is no multicollinearity. This will
imply that the independentyvariablesy domestic work responsibilities, frequency of paid labour,
hours of work, type of work, and parental influence, will add their own contribution to the model.
There is no multicellinearity, which increases the validity and precision of the regression outcome.
Overall, thisgshows thatithe model is statistically sound and appropriate for analyzing correlations

between variables.

Table 4.13 Multiple Regression Coefficients for Predictors of Holistic Children’s
Educational Development

Predictor Tolerance VIF
Constant

Domestic Work Responsibilities 0.978 1.022
Frequency of Paid Labour 0.981 1.019
Hours of Work 0.969 1.032
Type of Work 0.960 1.041
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Predictor Tolerance VIF
Parental Influence 0.982 1.018

4.5.3 Heteroscdascitty

In this section, heteroscedasticity is analyzed to find out whether the error variance in the
regression model is homogeneous. The residual statistics were examined, such as predicted values,
residuals and standardized residuals. The findings indicate that the standardized residuals are
within the acceptable range (£3) and the mean residual is nearer to zero, that is,{there is a balanced
distribution of error. Also, no obvious pattern is indicating the dissimilafyvariance among the
predicted values. This supports the assumption of homoscedasticity,, This implies that the
regression model gives dependable and objective estimates. The lackseftheteroscedasticity makes
the analysis more valid and makes sure that conclusions madgiregarding the impact of child labour
on educational development are correct.

Table 4.14 Residual Statistics for Heteroscedasticity Test

Statistic Minimum Maximum Mean  Std. Deviation
Predicted Value 2.961 82082 5.435 1.189
Residual -1.913 1.926 0.000 0910
Std. Predicted Value -2.080 2.225 0.000 1.000
Std. Residual -2:066 2.080 0.000  0.983

Note. Dependent variable: Holistic'€hildren’s Educational Development.

Table 4.15 shows thefesidualstatistics utilized to determine whether there is heteroscedasticity in
the regression medel. Thefindings indicate that the standardised residuals are between -2.066 and
2.080, whichpis” withingthe acceptable range (3), implying no extreme outliers. Moreover, the
average of the'residuals is close to zero, and it indicates an equal distribution of the errors. The
spread of predicted values and residuals is rather similar, which also suggests that the variance of
errors is constant over levels of the independent variables. In the case of this research, these results
suggest that homoscedasticity is not being violated. This enhances the consistency of the
regression findings and validates the model for testing the impact of child labour variables on

holistic educational development in Kilifi County.

4.6 Inferential Statistics
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This part outlines the inferential statistical analysis, which is performed to test connections
between child labour factors and comprehensive educational development. It goes beyond
descriptive summaries to test hypotheses using techniques such as correlation and multiple
regression. The section analyses the strength, direction and significance of the relationship between
variables such as domestic work, frequency of paid labour, working hours, type of work and
parental influence. Findings assist in determining factors that have a considerable impact on the
developmental outcomes of children and their dependability. The analysis allows a better look at
the interaction between these variables by taking into consideration various yariables at the same
time. Overall, this section supports evidence-based conclusions andStréngthens the study's

findings through statistical testing.

4.6. 1 Regression Model

This section presents the multiple regression model usedyto examine how child labour factors
collectively influence holistic children’s educational development. The model includes predictors
such as frequency of paid labour, hours of work; type,ofiwork, and parental influence. Results
show a strong relationship between these variablesiandieducational development (R = 0.794), with
the model explaining 63.1% of the vafiation in e@itcomes (R? = 0.631). This indicates that child
labour factors significantly contribute to children’s development. The relatively low standard error
suggests good predictive accuragy. @vetall, the regression model confirms that these variables
jointly play a substantial €#6le myshaping educational outcomes, highlighting the importance of
addressing multiple dimensions of child labour simultaneously.

Table 4.15 ModéhSummary for Multiple Regression Analysis

Model R R? Adjusted R? Std. Error of the Estimate

1 J94% 631 618 0.926

Note. Predictors: Frequency of Paid Labour, Hours of Work, Type of Work, and Parental
Influence.

Dependent variable: Holistic Children’s Educational Development.

Table 4.17 presents the model summary for the multiple regression analysis examining the

combined effect of child labour factors on holistic children’s educational development. The results

show a strong correlation (R =.794) between the predictors and the dependent variable, indicating
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a strong overall relationship. The model explains 63.1% of the variance (R? = .631) in holistic
educational development, with an adjusted R? of .618, confirming that the model remains robust
even after accounting for the number of predictors. The relatively low standard error (0.926)
suggests good predictive accuracy. These findings indicate that child labour affects children’s
development through multiple interconnected factors. The frequency of paid labour, working
hours, type of work, and parental influence collectively shape educational outcomes and overall
well-being. Therefore, effective interventions should address these dimensions simultaneously by
reducing excessive workloads, promoting safe work conditions, strengthening parental support,

and prioritizing children’s educational needs to enhance holistic developmient.

4.6.3 ANOVA Results

This section presents the ANOVA results used to test the @verallfsignificance of the regression
model. The section demonstrates that the regression modeliis valid, reliable, and suitable for

explaining how child labour factors affect children’s helistie development.

Table 4.16 ANOVA Results for Multiple Regression Model

Source Sum of Squares df ©\ Mean Square F p
Regression 168.339 4 42.085 49.093 .000
Residual 98.583 115 0.857

Total 266.923 119

Note. Dependent variable: ‘HolisticiChildren’s Educational Development. Predictors: Frequency
of Paid Labour, HourS of Wotk, Type of Work, and Parental Influence.

Table 4.18 pres¢nts the ANOVA results assessing the overall significance of the multiple regression
models. The findingshyshow that the model is statistically significant (F = 49.093, p = .000),
indicating that the set of predictors frequency of paid labour, hours of work, type of work, and
parental influence collectively has a significant effect on holistic children’s educational
development. The regression sum of squares (168.339) is substantially higher than the residual
sum of squares (98.583), suggesting that the model explains a large proportion of the variation in
the dependent variable. For this study, this implies that child labour-related factors are important
determinants of children’s development outcomes in Kilifi County. It also confirms that the model
is suitable for explaining and predicting holistic educational development, reinforcing the need for

targeted policy and intervention measures.
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4.6.4 Regression Coefficients for Predictors

This section presents the regression coefficients showing each predictor's individual contribution
to holistic children’s educational development. Results indicate that frequency of paid labour is
the strongest predictor, followed by domestic work responsibilities, type of work, and hours of
work, all with significant positive effects. Parental influence has the weakest but still significant
effect. These findings suggest that different aspects of child labour vary in ¢heir impact, with
frequent engagement having the greatest influence. The results highlight that while some forms of
work may be manageable, increased exposure and intensity can affectidcvelopment. Overall, the
section identifies key factors that most strongly shape children’s educatioenahoutcomes.

Table 4.17 Regression Coefficients for Predictors of Holistie Childrén’s Educational
Development

Predictor B SE B t p

Constant 2201 0.273 — 8.055 .000
Domestic Work Responsibilities 0.608 07110 0.452 5.510 .000
Frequency of Paid Labour 0.656 0.062 0.606 10.588 .000
Hours of Work 0402 0.081 0.286 4.970 .000
Type of Work 0.358 0.063 0.329 5.698 .000
Parental Influence 0.260 0.100 0.148 2.587 011

Note. Dependent variablef Helistic Children’s Educational Development. B = unstandardized

coefficient; SE = standar@ errorip, = standardized coefficient; VIF = variance inflation factor.

The regression gesults show that domestic work responsibilities significantly and positively
influence holistic childten’s educational development (B = .452, p = .000). This suggests that,
within this study, manageable domestic responsibilities may contribute to children’s development
by promoting responsibility, time management, and practical life skills. This finding aligns with
Widodo (2019), who argues that a supportive school culture can cushion children from the negative
effects of home responsibilities while still promoting emotional, moral, and academic growth. It
also aligns with Murugesan and Hyma (2023), who note that holistic development can be enhanced
when children engage in balanced daily responsibilities within a supportive learning environment.
However, the finding disagrees with Ningson and Ningshen (2019) and Ford et al. (2024), who

associate excessive domestic demands with reduced well-being and educational engagement. For
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this study, the implication is that domestic work is not harmful in itself; rather, its effect depends

on whether it remains moderate and well-regulated.

The findings further reveal that the frequency of paid labour is the strongest predictor of holistic
children’s educational development (B = .606, p = .000). This means that how often children
engage in paid work has the greatest influence on their development outcomes compared to all
other predictors in the model. The result partly agrees with Cavallari et al. (2022), who found that
work routines and time-related conditions strongly shape well-being and perfermance, implying
that repeated exposure to labour conditions can affect development. However, the finding also
conflicts with Tamers et al. (2020), who emphasize that emerging and4sregular labour conditions
generally endanger health, safety, and well-being. In the present Studys, the positive coefficient
may suggest that some children have adapted to occasional or.econtrolled work patterns without
immediate developmental collapse. Even so, the implicationis€learifrequent paid labour remains
a powerful factor in children’s lives and must be cargfully,menitored because increased exposure

may easily disrupt learning, energy, and school participation.

The regression analysis also shows that houts, of work significantly predict children’s holistic
educational development (B = .286,4p =@000). Although this influence is weaker than that of
frequency of paid labour, it stillfddemonstfates that the amount of time children spend working
meaningfully shapes their educationab@nd developmental outcomes. This finding is consistent
with Fagan et al. (2012), who “argue that work-time arrangements influence well-being and
participation, and that balanced schedules are less disruptive than rigid or excessive ones. It also
supports Yildizhan et al. (2023), whose study suggests that flexible work patterns improve social
and mental well-being, However, the result disagrees with Creagh et al. (2023) and Weston et al.
(2024), who asseciate long and irregular work hours with time poverty, fatigue, and reduced
productivity. For this study, the implication is that children’s workload should be minimized and
controlled, since longer working hours can gradually interfere with rest, concentration, and holistic
educational growth.

The results further indicate that the type of work has a significant positive effect on holistic
children’s educational development (f = .329, p = .000). This means that the specific nature of
work children perform matters in shaping their developmental outcomes. The finding agrees with

Polékova et al. (2023), who note that different forms of work may build valuable soft skills such
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as communication, problem-solving, and adaptability, which can contribute to children’s broader
development. In this sense, not every type of work is equally harmful. However, the result
disagrees with Schulte et al. (2022) and Algahtani et al. (2024), who emphasize that unsafe,
physically demanding, or poorly regulated work environments threaten worker well-being and
performance. For this study, the implication is that the problem lies less in work participation alone
and more in the character of the work itself. Safer, lighter, and less exploitative activities may be
less disruptive, while hazardous forms of labour are more likely to undermine children’s holistic

development.

Finally, parental influence has the weakest but still statistically sighificant, effect on holistic
children’s educational development (B =.148, p=.011). This shows that;patental expectations and
decisions about child labour affect development outcomes, albeit,less than direct labour variables.
The findings support Antipkina and Ludlow (2020), who elaim that parental participation is
multidimensional and does not affect educational aghtewements uniformly. It partially supports
Oliveira de Lima and Kuusisto (2019), who say hemexschool relationships impact children's
learning. This varies from Raja et al. (2023),andyFetnandez Cerero et al. (2024), who found that
significant parental participation stronglysaffectsiacademic and emotional development. According
to this study, parental influence is important'but operates alongside social and economic factors.

Thus, increasing parental schoahsupport may boost children's overall development.

CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
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5.1 Introduction

This chapter presents a summary of the key findings of the study, conclusions drawn from the
results, and recommendations based on the research objectives. The discussion is guided by the
study variables, including domestic work responsibilities, frequency of paid labour, daily working
hours, type of work, and parental influence on children’s participation in labour. The chapter also
highlights the implications of the findings for policy, practice, and future research. By synthesizing
both quantitative and qualitative results, this section provides a comprehensive understanding of
how child labour influences holistic children’s educational development amieng, primary school

pupils in the study area.

5.2 Summary of Findings

The findings indicate that most pupils are involved in childdabour; partieularly domestic and paid
work. While cross-tabulations showed no significant4elationships, regression analysis revealed
that frequency of paid labour, hours of work, andtype,of work significantly influence holistic
educational development. Domestic work responsibilities ‘@lso had a significant effect, whereas
parental influence showed a weaker but marginal impact, highlighting the complex factors shaping

children’s development outcomes.

5.2.1 The Influence of Domestie\WorkdResponsibilities on Holistic Children's Educational
Development

The study found that domestic Work responsibilities have a significant positive influence on
holistic children’$i¢ducational development. Regression results (B = .452, p = .000) indicate that
moderate involvement 4n, household chores may contribute to the development of responsibility,
discipline, and“practical life skills among pupils. Cross-tabulations further showed minimal
variation in development levels across different domestic work categories, suggesting that
domestic responsibilities, when not excessive, do not hinder learning outcomes. These findings
imply that domestic work, as part of children’s daily routines, may support holistic growth if
properly managed. However, qualitative responses from head teachers and social workers
highlighted that excessive chores can reduce time for homework and rest, potentially affecting

concentration and participation. Therefore, the study concludes that while domestic work is not
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inherently harmful, its impact depends on intensity and time allocation, emphasizing the need for

balanced household responsibilities.

5.2.2 The Influence of Frequency of Engaging in Paid Labour on Holistic Children's
Educational Development

The study established that frequency of engaging in paid labour is the strongest predictor of holistic
educational development (B = .606, p = .000). Pupils who engaged in work occasionally or a few
times a week demonstrated better development outcomes compared to those working daily.
Although cross-tabulation results showed no statistically significant aSsoeiation, regression
findings revealed that frequency plays a critical role when combined with,othenfactors. Qualitative
findings indicated that frequent engagement in paid labour leads to fatiguey reduced study time,
and limited classroom participation. This suggests that repcated: exposure to labour activities
significantly shapes children’s development. The implicationdSthatywhile occasional work may
not be harmful, frequent or daily labour can interfere, With ‘¢hildren’s holistic growth. The study
therefore concludes that regulating how often ghildseniengage in paid labour is essential for

safeguarding their educational and developmental, outcomes.

5.2.3 The Effects of Daily Working,Hoursyon Holistic Educational Development

The findings revealed that dailyawotking hours have a significant influence on holistic children’s
educational development (§ =286, p =.000), although the effect is moderate compared to other
predictors. Pupils, wholwoiked, fewer hours, particularly less than one hour, demonstrated
relatively higher developmentioutcomes, while those working longer hours showed a gradual
decline in perfermance. Despite the lack of a significant association in cross-tabulation results,
regression analysis, confirmed that time spent working affects development. Qualitative responses
further indicated*that extended working hours lead to fatigue, reduced concentration, and lower
participation in school activities. These findings imply that time allocation between work and
school is critical in shaping children’s development. The study concludes that while limited
working hours may be manageable, prolonged engagement in work can negatively affect holistic

educational development, highlighting the need to regulate children’s daily workloads.

5.2.4 The Type of Work Undertaken by Children and Holistic Educational Development
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The study found that the type of work undertaken by children has a significant influence on holistic
educational development (B =.329, p =.000). Children engaged in less demanding activities, such
as selling goods or domestic tasks, showed relatively better development outcomes compared to
those involved in physically intensive work like farming or carrying heavy loads. This suggests
that the nature and intensity of work play a crucial role in shaping children’s educational
experiences. Qualitative findings supported this, with respondents noting that physically
demanding tasks reduce energy levels and classroom engagement. The implication is that not all
forms of child labour have the same impact; rather, the conditions and demands of the work
determine its effects. The study concludes that regulating the type of wofk children engage in is

essential to minimize harmful effects and support holistic educational development.

5.2.5 The Role of Parental Influence around Child Laboux Participation on Holistic
Children's Educational Development

The study established that parental influence has agstatistically significant but relatively weak
effect on holistic children’s educational developmenty(B'= .148, p = .011). Pupils whose parents
did not insist on child labour generally demensttated, better development outcomes compared to
those whose parents required them to work, Howeyver, the influence of parents was less pronounced
compared to direct labour-related factors'suelnas frequency and type of work. Qualitative findings
indicated that parental expectations, shape children’s priorities, with some parents prioritizing
income generation over education. The'tmplication is that while parental attitudes play a role, they
operate alongside broadér, socioseconomic factors influencing child labour. The study concludes
that strengthening parental awareness and promoting positive attitudes toward education can
enhance children’syholistic development, especially when combined with supportive school and

community intefventions.

5.3 Conclusions
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The study concludes that domestic work responsibilities significantly influence holistic children’s
educational development, although the effect depends on the nature and intensity of the tasks
performed. Moderate involvement in age-appropriate household chores can contribute positively
to children’s development by fostering responsibility, independence, discipline, and practical life
skills. Such responsibilities may also help children develop problem-solving abilities and a sense
of accountability. However, excessive domestic workloads reduce the time available for study,
rest, and participation in school and co-curricular activities. This can negatively affect academic
performance, emotional well-being, and social development. The findings therefore indicate that
domestic work is not inherently harmful but becomes detrimental whefi it exceeds reasonable
limits. The study concludes that parents and guardians should“ensute, that household
responsibilities are balanced and structured in a manner that supperts; rather than interferes with,
children’s holistic educational development.

The study concludes that the frequency with which childten engage’in paid labour is a critical
determinant of their holistic educational development.“Erequent participation in paid work
increases the likelihood of fatigue, absenteeism, reduced study time, and limited engagement in
learning activities. Children who work regulatly may struggle to concentrate in class and complete
academic tasks effectively, thereby afféeting theitiéducational progress. In contrast, occasional or
seasonal work appears to have a less pronouneed impact on educational outcomes. The findings
suggest that it is not merely parti€ipationdn paid labour that affects development but the regularity
with which children are{exposed 'to work demands. Excessive engagement in paid labour
undermines children’§ abilitytojachieve their full academic, social, emotional, and physical
potential. The study therefore concludes that reducing the frequency of child labour is essential for
safeguardinggeducation@al attainment and promoting the holistic development of school-going
children.

The study concludes that the number of hours’ children spend working each day has a significant
influence on their holistic educational development. Children who work for prolonged periods are
more likely to experience exhaustion, reduced concentration, limited study time, and decreased
participation in school-related activities. Long working hours also interfere with opportunities for
rest, recreation, and social interaction, which are important components of healthy child
development. While short and manageable working hours may allow children to balance work and

education, excessive workloads create challenges that negatively affect academic achievement and
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overall well-being. The findings indicate that the amount of time devoted to labour is a key factor
in determining whether child labour becomes harmful. Consequently, the study concludes that
regulating children’s working hours is necessary to protect their educational interests and ensure
that work responsibilities do not hinder their cognitive, emotional, social, and physical
development.

The study concludes that the type of work children undertake plays a significant role in shaping
their holistic educational development. Not all forms of child labour have the same impact on
children’s learning and well-being. Less demanding and flexible activities, suchias light domestic
chores or small-scale selling, appear to have a relatively lower effect on educational participation.
In contrast, physically intensive, hazardous, or time-consuming taskspincliding farming and
carrying heavy loads, negatively affect children’s energy levels, eencéntration, school attendance,
and participation in learning activities. The findings demonstrate thatthe conditions under which
children work are as important as their involvement in labour itself.A herefore, the study concludes
that interventions should focus not only on reducing childdlabourbut also on eliminating harmful
and exploitative forms of work. Protecting childsen, from hazardous labour is essential for
supporting their holistic educational development.

The study concludes that parental influence plays an important role in determining children’s
participation in labour and their, edueational) development. Parents who value education and
regulate their children’s inyolvement in work create supportive environments that enhance
learning, school attendanc€pandieverall development. Such parental support encourages children
to prioritize education and, engage more effectively in academic activities. Conversely, parents
who place greatefyemphasis on labour than schooling may inadvertently contribute to reduced
educational pasticipatioh,and poorer developmental outcomes. However, the findings also reveal
that parental influence does not operate in isolation but interacts with broader socio-economic
challenges, including poverty and household needs. The study therefore concludes that addressing
child labour requires not only parental commitment but also community support and policy
interventions. Strengthening parental awareness and school-home collaboration is essential to

promote children’s holistic educational development and protect their right to quality education.

5.4 Recommendations
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This section provides practical recommendations based on the study findings to improve children’s
holistic educational development. It emphasizes regulating domestic work to ensure it remains
moderate and age-appropriate, and controlling the frequency and hours of paid labour to prevent
interference with schooling. The section also highlights the need to monitor the type of work
children engage in, ensuring it is safe and non-exploitative. Additionally, it stresses strengthening
parental involvement through awareness programs and school-home collaboration. Government
agencies, schools, and communities are encouraged to enforce child protection policies, support
vulnerable families, and promote education as a priority. Overall, the recommendations aim to

balance children’s responsibilities with their right to quality education and well-being.

Parents and guardians should ensure that children are assigned age-appropriate, clearly defined,
and limited domestic responsibilities that do not interfere with, schodling, rest, or study time.
Schools should organize regular sensitization workshops and patént engagement forums to educate
families on the importance of balancing household, dutics)and education. Additionally, local
education authorities, in collaboration with community, leaders, should develop and enforce
community-based guidelines on acceptable domestic workloads for school-going children.
Teachers should also monitor pupils’gacademic performance and identify those affected by
excessive chores, followed by targeted “academic support and counseling interventions.
Community child protection committees should be strengthened to track and report cases of
excessive domestic labour,ensusing that children’s rights to education are protected and that home

responsibilities suppoztiather than hinder holistic development.

The governmefit, through) relevant agencies, should strengthen the implementation and
enforcement of childlabour laws to regulate how frequently children engage in paid work. Local
administrators and ) community-based organizations should establish monitoring systems to
identify children involved in frequent or daily labour and intervene appropriately. Schools should
introduce attendance monitoring mechanisms and early warning systems to detect irregular
attendance linked to work commitments. Where necessary, schools should provide remedial
programs and flexible academic support for affected learners. In addition, public awareness
campaigns should be conducted to educate parents and employers on the negative impact of

frequent child labour on children’s development. Economic empowerment programs for families
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should also be promoted to reduce reliance on children as income earners, ensuring that children

prioritize education over frequent labour participation.

Parents and caregivers should strictly limit the number of hours children spend working,
particularly on school days, to ensure adequate time for learning, rest, and participation in co-
curricular activities. Policymakers should develop and enforce clear regulations outlining
acceptable working hours for school-going children, especially in informal sectors. Schools should
introduce structured after-school programs, homework support sessions, and study groups to assist
learners who may have limited time at home. Teachers should also regulagly, assess pupils’ levels
of fatigue, concentration, and participation to identify those affected byiexcessive working hours.
Community sensitization initiatives should emphasize the impostance, of balanced time
management between school and work. Furthermore, collaboratien between schools, parents, and
local authorities is essential to ensure children are not overburdened,, thereby promoting optimal

conditions for holistic educational development.

Government agencies, local leaders, and child protection organizations should work together to
identify, regulate, and eliminate hazardous andyexploitative forms of child labour, such as heavy
manual work and physically demanding tasks. Policies should be strengthened to prohibit children
from engaging in dangerous werk envitonments and ensure compliance through regular
inspections and communityiyreporting mechanisms. Schools should incorporate awareness
programs that educate pupils and patents about safe, age-appropriate activities that do not interfere
with education. Community-based initiatives should promote alternative livelihood strategies for
families to reduce dependenee on children’s labour. Additionally, partnerships between schools
and local organizations should be established to support vulnerable children and provide protection
services. Ensuring that children engage only in safe and non-disruptive activities will help

safeguard their well-being and promote holistic educational development.

Parents should be encouraged to actively support their children’s education by prioritizing school
attendance, supervising homework, and creating a conducive learning environment at home.
Schools should strengthen parent—teacher partnerships through regular meetings, communication
platforms, and involvement in school activities to enhance collaboration. Government and non-

governmental organizations should implement community sensitization programs to educate
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parents on the long-term benefits of education and the risks associated with excessive child labour.
Additionally, parenting programs should be introduced to equip parents with skills in effective
child guidance and time management. Schools can also establish parent support groups to share
experiences and promote positive practices. Strengthening parental involvement will ensure that
children receive consistent support both at home and in school, ultimately enhancing their holistic

educational development.

5.5 Suggestions for Further Studies and Research

Future research ought to consider the effects of child labour on comptrehensive education,
particularly by following up students over time to understand the cumulative effects. The research
should also touch upon particular age cohorts and gender variations because'boys and girls might
have different responses and reactions to the labour requir€ments.iMore research is needed to
reveal the influence of socio-economic variables, includingineomeefthe household and education
of parents, on how children are engaged in labour andyedueation: Moreover, qualitative research
may help in gaining more insights on how childfen livetand how they cope with working and
attending school. Cross-regional comparativéyresearch, would also help determine whether these
findings are local or universal. Lastly,(the’ effectivieness of intervention programs and policies to
mitigate child labour and enhance the outcomes of educational development should be evaluated

in future research.
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APPENDICES %%\
APPENDIX 1: INFORMED CONSENT %
Title of the Study: \

CHILD LABOUR PRACTICES ANI@ CHILDREN’S EDUCATIONAL
DEVELOPMENT: THE CASE OF PRI OOL PUPILS IN KILIFI COUNTY,

KENYA
\

Researcher

Name: Della Atyang ‘
Institution: St. Paul’s &

Email: mdsdist408624@spu.ac.ke
A

PART A: FOR STUDENTS (PUPILS)

Phone Nu

Dear Student,

You are invited to take part in a research project about how doing schoolwork at home or outside
of school affect your learning and development. The aim is to better understand your experiences

so we can find ways to support students like you.
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If you choose to take part, you wasasked a few short questions. There is no right or wrong answers,
and your responses will not affect your grades or school experience in any way. Your name will

not be recorded, and anything you share waskept private.

Taking part is completely voluntarily.

You can choose to stop at any time without giving a reason.
Please tick one of the boxes below to let us know your choice

Tick below to show if you agree:

Ol Yes, I agree to take part. \«
I No, I do not agree. %%

Student’s Signature/Thumbprint:

Date:

Witness (Teacher/Research Assistant):

PART B: FOR PARENTS, TEACH IAL WORKERS

Dear Respondent, \
You are welcome to join a My that explores the correlation between child labour

owth of pupils studying in primary schools in Kilifi County.

LA

practices and the overa

The discoveries in thi nhance better educational and child protection strategies.

'll‘lclude responding to questions about child labour, education, and the
ironment of the children. The data you provide waskept confidential to the

highest degree and waslimited to academia only.
Participation is entirely voluntary.

You are free to decline or withdraw at any point.

No personal identifiers wasdisclosed.
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Tick below to indicate your consent:

O] Yes, I agree to participate in the study.
I No, I do not agree.

Name of Respondent:

Signature/Thumbprint:

Date:

Researcher’s Signature:

APPENDIX 2: DATA COLLECTION INSTRUMENTS

QUESTIONNAIRE FOR PUPILS

Section A: Background Information

$

Repository

If yes, which type of work

No. Question Response
1. [What is the name of the school?
2. |How old are you? years
What is your gen rved and L1 Male [1 Female [ Prefer not to
3.
recorded by the re say
4. |What is your area of residence? (] Rural [] Urban
Have you been subjected to any form of work at
home
5. ] Yes (1 No
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Section B: Study Variables
Variable Category Question Response Options
Domestic Work 1. How many hours do you help with | Less than 1 h%lr 1 12 hours U
Responsibilities  |household chores each day? 3 or more hours L] I do not do any
chores
2. In your home, are girls expected [ Yes [ No [ Not sure
to do more chores than boys?
3. Do you'regularly take care of your O Yes [ No
younger siblings after school?
Frequency of Paid 4. Do you do any work outside j[he
home to earn money? (e.g., selling, |[J Yes [
Labour . . :
farming, fishing, domestic work)
. few ti k
5. If yes, how often do you do this cew times a wee
ends or school
work?
nce in a while
6. Is the work you do at a re J work ali tge;ameiltlmes
fixed schedule? ay orwee 0, the
chedule changes often [] Not sure
7 How many hours d [ Less than 1 hour [J 1-2 hours []
Hours of Work ' J 3 or more hours [J I do not work on

school days?

school days

[ I don’t work on weekends [ Less

than 2 hours [ 2—4 hours [] More
than 4 hours

Parental Infl

1 Yes L No

L1 Both are employed L1 One is

employed [J None are employed [
I don’t know

1. Do your parents/guardians say
you must work because your family
needs money?

[J Yes [ No [ Not sure

12. What is the highest level of
education completed by your
parents/guardians?

L1 No schooling [1 Primary school
[J Secondary school []
College/University L] I don’t know

Type of Work

13. What kind of work do you
mostly do when earning money or
helping at home?

L] Farming or fishing
L] Selling goods or food
L] Household/domestic work

U] Carrying heavy loads or
construction work
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Variable Category Question Response Options
[ Other (please specify):
. Uy
14. Does the work you do require ©s
. . - LJ No
any special skills or training?
L] Not sure
L] Yes, it is safe
15. Do you think the place where [J No, it is sometimes dangerous
you work is safe? (1 No, it is often dangerous
L] Not sure
Holistic 16. Have you missed school this
Educational ) Y [ Yes [
term because of work or chores?
Development
17. Di
7. Did you complete your last grade 0 m not sure
level successfully?
18. Do you find it hard to do your
homework or study because of e No
work?
17. 1
7. Do you often feel tired o es [ No
to focus in class due to
18. Do you want to cofitin
your education after pri hool? L1 Yes L] No L] Not sure
TEACHER INTERVIEW \

Section A: Backgrou

No. Response
1. Whatis e of the school?
2. |How old are you? years
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No. Question Response
'What is your gender? (7o be observed and
3. (] Male [J Female [J Other
recorded by the research assistant)
4. |What is your area of residence? (] Rural

Section B: Study Variables

Variable Category

Question

Domestic Work
Responsibilities

1. Do you observe that s
pupils are regularly la
absent due to ho

Response Options

Yes [J No [J Not sure

] Yes [ No ] Not sure

[J Yes [J No [] Occasionally

Frequency
Labour

4. Are'there pupils in your class
v@ engage in paid work outside

[] Yes, many [] Yes, a few [ None [
Not sure

5. How often do pupils report
working during school weeks or
holidays?

[] Daily [ Weekly L[] Only during
school holidays [1 Rarely [1 Never

6. Do these pupils have fixed or
unpredictable work schedules that
affect schooling?

[] Fixed schedule [] Unpredictable []
Both [] Not sure

Hours of Work

7. Based on your knowledge, how
many hours do these pupils
typically work on school days?

(1 Less than 1 hour [ 1-2 hours [ 3
or more hours [] Not sure

8. How much time do they work
on weekends or evenings?

] No weekend work [ Less than 2
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Variable Category Question Response Options

hours [ 2—4 hours [ More than 4
hours [ Not sure

9. Do you observe signs of
fatigue in pupils due to evening or|
weekend work?

10. Are you aware of pupils
Parental Influence |whose families depend on them |[J Yes [J No [J Not sure
for income support?

[] Yes, frequently [] Sometimes [
Rarely L1 Never

11. How would you describe the |[] Both parents emplefed L] One

employment status of most employed L] Bot loyed []
pupils’ parents?

12. What is the typical education [ No fo
level of your pupils’ parents,
based on school records or
interactions?

11. What types of work do p
in your class most comm
engage in outside schoo
all that apply)

estic/household work
onstruction or manual labour
Other (please specify):

Type of Work

] Not sure

[J Yes, it requires special skills
work these [] No, the work is basic and does not
pecific skills require training

[] Some work requires skills, others do
not

[] Not sure

[1 Mostly safe

[J Sometimes risky or unsafe
[1 Often hazardous

12.
pupi

18y, How would you describe the
ety of the work environments
your pupils are involved in?

[] Not sure
Holistic 14. Have pupils involved in
Educational domestic or paid work shown [] Yes L1 No [ Not sure
Development poor attendance patterns?

15. Do such pupils show
difficulty in completing grade-
level requirements or exams?
16. How would you rate the
academic performance of pupils
involved in work compared to

[1 Yes [] No [] Sometimes [] Not
sure

[ Much lower [ Slightly lower [
About the same [ Higher L1 Not sure
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Variable Category

Question

Response Options

others?

PARENT/GUARDIAN QUESTIONNAIRE

Section A: Background Information

No. Question Response
1. |What is the name of the school?
2. |How old are you? years
What is your gender? (7o be
3. |observed and recorded by the ] Other
research assistant)
4. |What is your occupation?
5. |What is your ar [1 Urban
What i r &ship to the [] Parent U] Teacher [] Relative [
6.
child? Neighbor L] Other:
Section B: Study Variables
Variable Category Question Response Options
Domestic Work 1. How many hours per day does  |[J Less than 1 hour [J 1-2 hours [J
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Variable Category Question Response Options
Responsibilities your child spend doing household 3 or more hours [ ] None

chores?

2. Are girls in your household
expected to do more chores than
boys?

(1 Yes L1 No LI Not applicable (no
children of opposite gender)

3. Does your child regularly take
care of younger siblings?

[1 Yes [1 No [ Occasionally

Frequency of Paid
Labour

4. Does your child engage in any
form of paid work (e.g., selling,
farming, fishing)?

] Yes L] No

5. If yes, how often does your child
do this work?

[ Daily [
holidays

ly nly during

nal

6. Is your child’s work schedule
predictable or irregular?

Not applicable

Hours of Work

7. On a typical school day, how
many hours does your child spend
working (paid or unpaid)?

8. How much time does you
spend working during w

9. Does your child w
evenings (after school)?

1 hour [J 1-2 hours []

one [ Less than 2 hours [ 2—4
ours [] More than 4 hours

] Yes LI No

Parental Influence

10. Are you o
currently e

use
lo

[1 Both employed L] One employed
[ None employed

ily rely on your
ort household
basic needs?

L] Yes [ No ] Sometimes

e highest education
ed by you or your

[ No schooling L] Primary school

[] Secondary school []
College/University

G

Type of Work

13. What kind of work does your
child mostly do when working
outside the home? (Select all that

apply)

[ Farming or fishing

[] Selling goods or food

[ ] Household/domestic work for
others

[] Carrying heavy loads/manual
labour

[ Other (please specify):

[ ] Not applicable

14. Does the work your child does
require special skills or training?

] Yes
[ 1 No

[ Some work requires skills, others
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Variable Category Question Response Options

do not
[ Not sure

L1 Very safe

(1 Mostly safe

[] Sometimes unsafe
[] Often dangerous
[ ] Not sure

15. How safe do you think your
child's work environment is?

Holistic Educational
Development

16. Has your child missed school
due to work or household L] Yes [ No [ Ogeasionally
responsibilities?

17. Has your child ever repeated a

grade or struggled to complete a (1 Yes [ Nay[ 1 Not sure
school year?

18. How would you describe your | €xcellent,[J1\Good [ Average [
child’s academic performance? Below avetage [1 Poor

INTERVIEW QUESTIONS FOR HEAD TEACHERS

1.

2.

In your experience, how do domestic“t€sponsibilities at home affect pupils’ school
performance and attendance?

What are the common types of work‘your pupils engage in outside of school, and how
frequently do you observe this happening?

Have you noticed any trends m,pupilsicoming to school tired or unable to concentrate due
to work commitments? Pl€ase elabéurate.

How do parents’ economie eonditions or attitudes influence their children’s involvement
in labour?

How do child labour pzactiees impact pupils’ progression, retention, and performance in
your school?

INTERVIEW_ QUESTIONS FOR SOCIAL WORKERS

1.

(98]

From youminteractions, how do home responsibilities such as domestic chores or sibling
care affeet.children's right to education?

Do you notice an increase in child labour during specific seasons in Kilifi County? What
kind of work is common then?

What risks do you associate with the types of work children are exposed to in this region?
How do social norms, economic pressures, and parental attitudes contribute to child
labour in this community?

What has been your experience in supporting children’s transition from labour to learning
environments? What challenges persist?
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APPENDIX 3: THE STUDY AREA

ambrui

Marekebuni @
Kakoneni |

Malindi

Madamani @ Gede @

Bamba @ Matsangonill

Roka @
Kilifi Town

Chasimba @ B Shariani

AP,

Uganda

Somalia

Tanzania
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St. Paul’s

Private Bag 00217 Limuru,

Kenya

Email: office@spu.ac.ke
Website: www.spu.ac.ke

University

ST. PAUL’S UNIVERSITY

Tel Oftice: +254 (0) 20-
2020505/10

REF: SPU/550/2025 Date: 21¢t October 2025

TO:

Dellah Meob
St. Paul's University

Dear Dellah,

REF: Child labour practices and holistic children's educational
development: the case of primary school pupils in Kilifi County, Kenya

Greetings,

This is to inform you that SPU- Institutional Scientific Ethics Review Committee
has reviewed the above-named research proposal. Your ERB approval
number is 560, for the period between 215t October 2025 - 215t October 2024
(1 year).

This approval is subject to compliance with the following requirements;

Only approved documents including (informed consents, study
instruments) will be used.

All changes including (amendments, deviations, and violations) are
submitted for review and approval by SPU- Institutional Scientific
Ethics Review Committee.

Death and life-threatening problems and serious adverse events or
unexpected adverse events whether related or unrelated to the
study must be reported to SPU- Institutional Scientific Ethics Review
Committee within 72 hours of notification

Any changes, anficipated or otherwise that may increase the risks or
affected safety or welfare of study parficipants and others or affect
the integrity of the research must be reported to SPU- Institutional
Scientific Ethics Review Committee within 72 hours

Clearance for export of biological specimens must be obtained from
relevant institutions.
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vi.  Submission of a request for renewal of approval at least 60 days prior
to expiry of the approval period. Attach a comprehensive progress
report to support the renewal.

vii.  Submission of an executive summary report within 90 days upon
completion of the study to SPU- Institutional Scientific Ethics Review
Committee.

vii. ~ Should there be any publications from your research, note that you
are supposed fo anonymize the particulars of the respondents, the
identifiers and the name of institution (s) where you collected data.

ix. Please note that it is within the ISERC's mandate to monitor your
research and to do random visits to the site. All research is subject to
post approval monitoring. Kindly provide a closure report after the
research.

Prior to commencing your study, you will be expected to obtain a research

license from National Commission for Science, Technology and Innovation

(NACOSTI) if you are collecting data in the country - https://research-

portal.nacosti.go.ke or_obtain other clearances needed in _the country

where you will collect your data from.

Yours sincerely,

ﬁﬂvr/—\

Dr. Daniel Nzengya, PhD
Chairperson
SPU- Institutional Scientific & Ethics Review Committee

(ISERC)
APPROVAL WITH
CONTIGENCIES
RESEARCH
DIRECTORATE

IS0 012015 CERTINEIKEES)
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21# October, 2025
Mational Commission for Science and Technology,
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Dear Sirfdadam,
. MMENDATION FOR DEL = MDSDIST408624 T RESEARCH

This letter confirms the above-named person is a student in the Master of Development Studies (MDS)
Program at St. Paul's University.

After completion of the course work, the student is engaged in major research work leading to a
Thesis/Dissertation writing. The student's selected topic is:

“Child labour practices and holistic children's educational development: The case of primary
school pupils in Kilifi County, Kenya.”

The SPU-Institutional Scientific Ethics Review Committee has reviewed the above-named research
proposal and granled the ERB approval number 580, for the period between 21st Ocober 2025 — 21{st
Qctober, 2026 (1 year).

Kindly grant this student the reguired permit. For further information, please contact the undersigned
through postoraduatestudies L.3C.
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	The present section presents the descriptive statistical analysis of the study, which entailed summarizing and presenting important data gathered from respondents. It gives a profile of the distribution of variables concerning child labour and holistic education development within the sample population. The section uses frequencies, percentages, and tables to describe patterns and trends in the data. These can be used as a basis to know the general attributes of the respondents, then proceed to the more complex analysis. It is also useful in determining the early relationships amongst variables including domestic work, paid labour, and educational outcomes. This part in general, summarizes raw data in meaningful summaries to facilitate interpretation and lead to further inferential statistical analysis.
	4.4.1 Holistic Children’s Educational Development

	Table 4.7 presents the overall level of holistic children’s educational development among the sampled pupils. The findings indicate that 80.8% (n = 97) of the respondents exhibited high levels of holistic educational development, while 19.2% (n = 23) were categorized under low development. This suggests that the majority of pupils demonstrate positive outcomes across academic, social, emotional, and behavioural domains. The predominance of high development levels may reflect the presence of supportive school environments and adaptive coping mechanisms among learners, even in contexts where child labour is prevalent.
	The holistic children’s educational development variable was constructed as a composite index derived from multiple indicators aligned with the study’s conceptual framework. These indicators captured key domains of development, including academic performance, social interaction, emotional well-being, and behavioural engagement. Responses to these items were measured using Likert-scale questions and aggregated to generate an overall development score for each respondent. The composite scores were then categorized into “high” and “low” levels based on a predetermined threshold (e.g., mean score or median split) to facilitate descriptive and comparative analysis.
	However, the relatively small proportion of pupils in the low development category presents a limitation in terms of statistical balance. The dichotomization of the variable into “high” and “low” categories may have reduced variability and resulted in unequal group sizes, which can affect the robustness of comparative statistical analysis. Future studies may consider using more balanced categorization (e.g., low, moderate, and high levels) or treating the variable as continuous to improve analytical precision.
	According to the results, most pupils show high levels of holistic educational development, suggesting that learning is not confined to academic performance but also includes social, emotional, and behavioural development. This means that there are a lot of learners who can continue to experience positive developmental outcomes even after being exposed to the conditions surrounding child labour. The findings are indicative of the contribution of school engagement and favourable environments to the maintenance of general development. These results are in line with Bowden et al. (2019), who claim that, affective and behavioral engagements are major drivers of student success. Similarly, Krupar and D’Sa (2024) underline that the development of children is a multidimensional phenomenon that can stay in place even in difficult situations. Nevertheless, not all learners need specific attention to improve their further progress.
	4.4.2 The Influence of Domestic Work Responsibilities on Holistic Children's Educational Development among Primary School Pupils

	Table 4.7: Domestic Work Responsibilities and Holistic Educational Development
	Table 4.8 discusses how domestic work influences the holistic development of children through education. The results show that the percentage of pupils in all groups is characterised by positive development outcomes, but the highest percentage can be observed among those who spend 1-2 hours on household work (82.3%), followed by 3 or more hours (80.6) and less than 1 hour (77.8). Even students who do not have chores show similar results (75.0%), indicating little difference between groups. Notably, the outcome of the chi-square test (2 = 0.279, p = 0.964) shows that there is no statistically meaningful relationship between the domestic work hours and holistic development. These results indicate that moderate domestic loads can be accompanied by positive growth, which is in line with research that indicates that light household duties can provide responsibility without negatively affecting education.
	The outcomes of the regression show that domestic work duties produce a significant positive effect on the holistic educational development of children (β=.452, p = 000). This implies that under the right management, participation in home activities can add to the general growth of the children, potentially creating a sense of responsibility, discipline, and life skills. The conclusion is in line with Widodo (2019), who highlights that supportive environments were able to incorporate home responsibilities into holistic learning without adverse effects. Similarly, Murugesan and Hyma (2023) state that a balanced involvement in the day-to-day activities could result in cognitive and social development. The beneficial effect witnessed, however, suggests that domestic work has an effect that is contingent on its intensity and context; thus, there is a need to ensure that responsibility levels are maintained at moderate levels to facilitate the achievement of holistic education results.
	4.4.3 The Influence of Frequency of Engaging In Paid Labour on Holistic Children's Educational Development among Primary School Pupils

	This part analyses the influence of how often children engage in paid labour on children's overall educational development. Results indicate that part-time workers who are pupils do well in comparison with those who work on a daily basis; they face less development because of exhaustion and less time for studying. Although frequent labour has no statistically significant impact, it negatively affects participation and learning. Working in moderation seems to be less harmful.
	Table 4.8: Frequency of Paid Labour and Holistic Educational Development
	Table 4.9 shows the association between the proportion of paid labour and children, as well as the proportion of the child, in the educational development of the children in the region. The findings indicate that students who work one or two days a week have the most developed results (88.2%), followed by students who work on weekends/holidays (81.8) and students who do not work (80.2). On the contrary, students who work daily on paid labour demonstrate relatively less development (66.7%), which implies that they may be strained by working regularly. Although this is the case, a general chi-square test (χ 2 = 1.406, p =.843) shows that there is no statistically significant correlation between frequency and development outcomes. These results indicate that occasional or moderate work does not necessarily prove to be dangerous, in line with the existing literature indicating that it is overworking and continuous working, as opposed to occasional working, which is more dangerous to the development of children.
	The regression findings indicate that the frequency of paid labour undertaken positively and statistically significantly influences the holistic educational progress of the child (β= .663, p =.000). This indicates that differences in the frequency of participation of children in paid work have a significant impact on their developmental outcomes. This observation aligns with Cavallari et al. (2022), who highlight that structured and regulated work patterns can support well-being, suggesting that regulated involvement may not be detrimental. Nevertheless, it is the opposite of Tamers et al. (2020), as irregular and unregulated work patterns pose a harmful influence on well-being and performance. This suggests that, on one hand, a certain amount of engagement can be tolerated, but on the other, uncontrolled or unchecked labour can interfere with development, meaning there is a need to implement orderly routines and protective measures.
	4.4.4 The Effects of Daily Working Hours on the Holistic Educational Development of Primary School Pupils

	This section discusses the impact of work hours on pupils' overall educational growth. The results show that students with shorter work hours demonstrate improved development, whereas students with longer work hours show slight losses due to exhaustion and lack of concentration. Although not statistically significant, long working hours may disrupt learning, and it is important to ensure that children's workload is minimal.
	Table 4.9: Daily Working Hours and Holistic Educational Development
	Table 4.10 looks at the effects of working hours per day on the education of holistic children. The results indicate that students who work less than one hour per day achieve the best development rate (86.2%), and it seems that a minimum level of work engagement may be the least counterproductive factor for learning. Non-working people also show excellent results (81.1%), and workers with 1-2 hours and 3 or more hours demonstrate slightly lower development levels (78.4 and 76.5), respectively, showing a decreasing tendency as working time increases. Nevertheless, the chi-square data (X2 = 0.895, p =.827) do not indicate any statistically significant correlation, indicating that the number of working hours in a day is not a strong predictor of holistic development. These results align with the literature, which shows that moderate work can be tolerable, but excessive work can be potentially dangerous to children's well-being and academic activity.
	4.4.5 The Type of Work Undertaken By Children Affects Their Holistic Educational Development among Primary School Pupils

	The regression findings indicate that the nature of work that the children are engaged in has a strong positive effect on holistic educational development (X=.361, p =.000), which means that the nature of work has a significant impact on the outcomes of development. This result is in line with Polakova et al. (2023), who highlight that various types of work have the potential to develop soft skills that include problem-solving and responsibility, as well as lead to the general growth. Nonetheless, it is opposite to Schulte et al. (2022), who emphasize that the lack or excessive work-related challenges can adversely influence the well-being and performance. What it means is that although certain kinds of work may facilitate the development of skills, jobs that are physically demanding or unsafe may impair the overall development of the child, hence the importance of controlling the kind of work that children are involved in.
	4.4.6 The Role of Parental Influence around Child Labour Participation on Holistic Children's Educational Development among Primary School Pupils

	4.5 Regression Analysis of Dependent and Independent Variables
	4.5.1 Normality test
	4.5.2 Multicollinearity
	4.5.3 Heteroscdascitty

	4.6 Inferential Statistics
	This part outlines the inferential statistical analysis, which is performed to test connections between child labour factors and comprehensive educational development. It goes beyond descriptive summaries to test hypotheses using techniques such as correlation and multiple regression. The section analyses the strength, direction and significance of the relationship between variables such as domestic work, frequency of paid labour, working hours, type of work and parental influence. Findings assist in determining factors that have a considerable impact on the developmental outcomes of children and their dependability. The analysis allows a better look at the interaction between these variables by taking into consideration various variables at the same time. Overall, this section supports evidence-based conclusions and strengthens the study's findings through statistical testing.
	4.6. 1 Regression Model

	Table 4.17 presents the model summary for the multiple regression analysis examining the combined effect of child labour factors on holistic children’s educational development. The results show a strong correlation (R = .794) between the predictors and the dependent variable, indicating a strong overall relationship. The model explains 63.1% of the variance (R² = .631) in holistic educational development, with an adjusted R² of .618, confirming that the model remains robust even after accounting for the number of predictors. The relatively low standard error (0.926) suggests good predictive accuracy. These findings indicate that child labour affects children’s development through multiple interconnected factors. The frequency of paid labour, working hours, type of work, and parental influence collectively shape educational outcomes and overall well-being. Therefore, effective interventions should address these dimensions simultaneously by reducing excessive workloads, promoting safe work conditions, strengthening parental support, and prioritizing children’s educational needs to enhance holistic development.
	4.6.3 ANOVA Results

	This section presents the ANOVA results used to test the overall significance of the regression model. The section demonstrates that the regression model is valid, reliable, and suitable for explaining how child labour factors affect children’s holistic development.
	Table 4.18 presents the ANOVA results assessing the overall significance of the multiple regression models. The findings show that the model is statistically significant (F = 49.093, p = .000), indicating that the set of predictors frequency of paid labour, hours of work, type of work, and parental influence collectively has a significant effect on holistic children’s educational development. The regression sum of squares (168.339) is substantially higher than the residual sum of squares (98.583), suggesting that the model explains a large proportion of the variation in the dependent variable. For this study, this implies that child labour-related factors are important determinants of children’s development outcomes in Kilifi County. It also confirms that the model is suitable for explaining and predicting holistic educational development, reinforcing the need for targeted policy and intervention measures.
	4.6.4 Regression Coefficients for Predictors

	This section presents the regression coefficients showing each predictor's individual contribution to holistic children’s educational development. Results indicate that frequency of paid labour is the strongest predictor, followed by domestic work responsibilities, type of work, and hours of work, all with significant positive effects. Parental influence has the weakest but still significant effect. These findings suggest that different aspects of child labour vary in their impact, with frequent engagement having the greatest influence. The results highlight that while some forms of work may be manageable, increased exposure and intensity can affect development. Overall, the section identifies key factors that most strongly shape children’s educational outcomes.
	CHAPTER FIVE
	SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
	5.1 Introduction
	This chapter presents a summary of the key findings of the study, conclusions drawn from the results, and recommendations based on the research objectives. The discussion is guided by the study variables, including domestic work responsibilities, frequency of paid labour, daily working hours, type of work, and parental influence on children’s participation in labour. The chapter also highlights the implications of the findings for policy, practice, and future research. By synthesizing both quantitative and qualitative results, this section provides a comprehensive understanding of how child labour influences holistic children’s educational development among primary school pupils in the study area.
	5.2 Summary of Findings
	The findings indicate that most pupils are involved in child labour, particularly domestic and paid work. While cross-tabulations showed no significant relationships, regression analysis revealed that frequency of paid labour, hours of work, and type of work significantly influence holistic educational development. Domestic work responsibilities also had a significant effect, whereas parental influence showed a weaker but marginal impact, highlighting the complex factors shaping children’s development outcomes.
	5.2.1 The Influence of Domestic Work Responsibilities on Holistic Children's Educational Development
	5.2.2 The Influence of Frequency of Engaging in Paid Labour on Holistic Children's Educational Development
	5.2.3 The Effects of Daily Working Hours on Holistic Educational Development

	5.2.4 The Type of Work Undertaken by Children and Holistic Educational Development
	5.2.5 The Role of Parental Influence around Child Labour Participation on Holistic Children's Educational Development

	5.3 Conclusions
	5.4 Recommendations
	This section provides practical recommendations based on the study findings to improve children’s holistic educational development. It emphasizes regulating domestic work to ensure it remains moderate and age-appropriate, and controlling the frequency and hours of paid labour to prevent interference with schooling. The section also highlights the need to monitor the type of work children engage in, ensuring it is safe and non-exploitative. Additionally, it stresses strengthening parental involvement through awareness programs and school–home collaboration. Government agencies, schools, and communities are encouraged to enforce child protection policies, support vulnerable families, and promote education as a priority. Overall, the recommendations aim to balance children’s responsibilities with their right to quality education and well-being.
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